DRAFT
NCATE Executive Steering Committee

November 3, 2009
3:00pm – 4:30pm

Dean’s Conference Room (1242), Education Building
MINUTES
Members Present:  B. Mattingly, C. Van Der Karr, M. Barduhn, J. Cottone, J. Mosher, R. Janke, S. Cohen, M. Goodwin, D. Farnsworth, M. Canfield, A. Berg, G. Wood, S. Cunningham
The meeting was called to order by M. Barduhn at 3:03PM.

I.  Approve Agenda:  Agenda approved without additions.
II. Approve Minutes October 27, 2009:  Minutes approved with modification to item IIIc.  No Educational Leadership requests were received.
III. Old Business:  
a. Task Stream Roll Out Plans Update:  The Provost has called for an implementation meeting on Nov. 19, 2009 with Marley, the two deans, Amy berg and Merle Canfield to discuss unit wide implementation plans.  Follow up to the NCATE Executive Steering Committee will be undertaken after the meeting is held.
b. Sub-committee Status Reports/Action Items/Updated Membership Rosters :  The Sub-committee chairs updated the Steering committee on the status of progress being made in each Standard area.  Meeting continue to be conducted and most sub-committees are currently reviewing the artifacts from the last accreditation cycle.  R. Janke asked about the faculty section of the Standard 3 report.  Is there any place where her committee can go to find out who teaches courses outside the content area that are required by the major.  S. Cunningham and I will look into this and report back to the committee.
c. Review status of SPA Data Reports-Merle Canfield-At this time all requests have been met.  There is an additional request by the Health dept. to provide new data.
d. Review status of SPA Report Preparation/Readiness/Submissions:  D. Farnsworth went over the status of our draft SPA submissions.  It appears that all departments have submitted with the exception of Literacy and Childhood/Early Childhood undergraduate reports.  A lengthy discussion ensued with regard to the best course of action for the committee/deans to pursue if, in fact, the remaining two departments fail to submit their draft reports for review.  We discussed the possibility of conducting individual conversations with individuals responsible for the preparation of the reports and also discussed what might motivate people to get the reports done and submitted.  We decided to think on this a bit more and follow-up with further discussion at our next meeting.      
IV. New Business:
a. Quality Circle Review Process- 10/30/09 Training-Report-D. Farnsworth, M. Barduhn:  Marley and Dennis reviewed the training that was completed for facilitators of the Quality Circle Review Process.  The training went very well and was well received but there needs to be more significant hands-on participation by facilitators and other reviews.  Dennis will revamp the training to incorporate this component prior to the November 9th training session.  There is still a need to secure additional reviewers and report writer/contributor representatives for the actual reviews.  We will address this need with the committee that is setting up the Reviews.  An appeal was made by Dennis to have as many Executive Steering Committee members as possible be trained and be present for the reviews on Dec. 5th, as this would signal the importance of the review process.  The next training session will take place on Nov. 9, 2009 in the Exhibition Lounge in Corey Union from 3:00 to 4:30 PM.
b. Standard 3-Environmental Scan Presentation/Rena Janke:  Rena updated the committee on the Standard 3 Environmental Scan.  At this time it appears that we are currently at either the Target or Acceptable levels for each element within the Standard.  Some challenges do exist with external stakeholder groups.  Rena suggests that we approach the Regional PDS for assistance and volunteers, as well as talking with individuals who were involved in the original accreditation:  Lori McGivern, Mary Ann Baynor and Maureen Goodwin were three individuals who were recommended by Exec. Committee members.  (See the full report attached to these minutes.)      
c. Standard 4-Environmental Scan Presentation/Sheila Cohen:  The Standard 4 Scan was presented by Sheila Cohen and included each of the elements with information that is required for the report, as well as information that will need to be gathered and a number of data sources that may be tapped.  Again, it appears that we are placing at the acceptable level for all elements within the standard.  (See full scan report attached to these minutes.)
d. Discuss November 9, 2009 training for Participants in QC Review Process.  Distribution of Reports to participants.-M. Barduhn, D. Farnsworth:  This item was combined with Item IIId.  See item IIId above.
e. Status of recommendations from the IO work group-Provost:  No discussion as the Provost was unable to attend.
f. Other: None
Adjourned at 4:52PM.

The next Executive Steering Committee meeting will be held on November 10, 2009 in the Dean’s Conference Room, Education Building, from 3:00 to 4:30PM.

UNIT STANDARD 3:

FIELD EXPERIENCES AND CLINICAL PRACTICE
The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

Element 1: Collaboration between Unit and School Partners

The unit, its school partners, and other members of the professional community design, deliver, and evaluate field experiences and clinical practice to help candidates develop their knowledge, skills and dispositions.  The unit and its school partners jointly determine the specific placement of student teachers and interns for other professional roles to provide appropriate learning experiences.

Many examples of collaboration between the Unit and School Partners exist.  The Teacher Education Council Advisory Group is composed of school administrators, teachers, social service agency directors and parents.  The group meets to discuss teacher education related issues.  In addition, all members are invited to the regular meetings of the Teacher Education Council.  The TEC Advisory Group has one vote on the Teacher Education Council.  Members of the TEC Advisory Group participate on the NCATE Executive Board, the Global Learning Committee, the 100 Hours/Student Teacher Manual Committee, and other committees.  Meetings are held after 3:00 p.m., to allow for school community members to participate.
The Center for Educational Exchange, housed in the School of Education, is a key office in outreach and partnership with area schools.  Collaborative workshops and conferences are organized by that office, the most recent ones being a collaborative discussion of the 175 hours of professional development for new teachers, and the Cheney Conference, a day-long biannual conference on teaching and learning, and bi-annual visits from NYSED representatives.  Numerous panels, workshops and a keynote address are presented. The topic for the 2003 Cheney Conference was Partnerships. A series of collaborative discussions on No Child Left Behind are taking place during the 2003-04 academic year.

Schools and the College collaborate in the area of field placements and student teacher placements.  The Field Placement Office coordinates both and regularly sends a canvass letter to superintendents and principals requesting cooperating teachers for our student teachers.  Information regarding Cortland’s Conceptual Framework, Dispositions and criteria for cooperating teachers is found in the Student Teaching Handbook, which is sent to school administrators.

To ensure quality placements, a three-way evaluation takes place at the close of each student teaching placement.  The cooperating teacher evaluates the college supervisor and the student teacher; the college supervisor evaluates the cooperating teacher and the student teacher; and the student teacher evaluates the cooperating teacher and the college supervisor.  Evaluation forms are included in the Student Teaching Handbook, available in the Exhibit Room.

The college works closely with area school districts with several service programs including the Migrant Education Opportunity Program, the Access to College Education (ACE), and Liberty Partnerships Program (LPP).  In addition, college representatives sit on the administrative committees for several Teacher Centers.  These programs although not directly related to field placements and student teaching provide an opportunity for dialogue and partnerships with area schools and reward to the school districts for supporting our field placements.

Element 2: Design, Implementation and Evaluation of Field Experiences and Clinical Practice

Field experiences facilitate candidates’ development as professional educators by providing opportunities for candidates to observe in schools and other agencies, tutor students, assist teachers or other school personnel, attend school board meetings, and participate in education-related community events prior to clinical practice.  Both field experiences and clinical practice reflect the unit’s conceptual framework(s) and help candidates continue to develop the content, professional, and pedagogical knowledge, skills, and dispositions delineated in standards.  Clinical practice allows candidates to use information technology to support teaching and learning. Clinical practice is sufficiently extensive and intensive for candidates to demonstrate proficiencies in the professional roles for which they are preparing.  Criteria for clinical faculty are clear and known to all of the involved parties.  Clinical faculty are accomplished school professionals.  Clinical faculty provide regular and continuing support for student teachers and other interns through such processes as observation, conferencing, group discussion, email, and the use of other technology.

In 1999, the New York State Board of Regents adopted new standards for teacher certification, published in Teaching to Higher Standards:  New York’s Commitment. One of the new requirements for all candidates in a teacher education program is completion of 100 hours of fieldwork prior to the student teaching experience. This mandate is found in 52.21(b) of the Regulations of the Commissioner of Education.  In 2001, the Chancellor of the SUNY System reaffirmed NYSED’s commitment to require 100 hours of fieldwork prior to the student teaching experience.  This is published in the Chancellor’s Action Agenda, A New Vision in Teacher Education.

The purpose of the 100 hours requirement is to prepare every teacher candidate to teach all students in New York State.  By providing early observation and participation in classrooms in a variety of school environments, teacher candidates are able to confirm early in their program their desire to teach.  The variety of teaching settings required by the New York State Education Department provides early exposure to teaching students from diverse populations and different socioeconomic backgrounds.  These hands-on experiences better prepare candidates to teach all students and enrich the pre-student teaching experience.  At the same time the fieldwork provides a solid foundation for the capstone student teaching experience.  NYSED 52.21 requires that all teacher candidates have experiences in the following areas:  a) across the range of student developmental levels of the certificate, b) interacting with parents or caregivers, c) working in high-need schools, d) working with socioeconomically disadvantaged students, e) working with students who are English language learners, and f) working with students with disabilities.

The NYSED mandate requires all fieldwork to be attached to coursework.  Typically, the 100 hours are divided into two or three components attached to separate courses.  The listing of specific courses in each program with attached field experience hours is available in the Exhibit Room.  Assignments for the fieldwork may include keeping a journal of the experiences, performance-based activities, and other activities as assigned by each instructor.  The experiences are usually sequential in nature, beginning with activities such as observation, moving to one-to-one tutoring, progressing to assisting with small group work, and later microteaching and assisting the classroom teacher with other activities.  The assignments for the 100 hours of fieldwork reflect the 13 Learning Outcomes of the SUNY Cortland Conceptual Framework.  Exemplars are available in the Exhibit Room.

Each candidate keeps an attendance log that is signed by the host teacher at the end of each visit. At the end of the course, the candidate submits the completed log to the college instructor.  The college instructor assigns grades for the coursework with the attached fieldwork component.  Failure to complete the fieldwork component results in failure of the course.  In that case, the candidate will be required to retake the coursework, including the fieldwork component.  To ensure that all NYSED regulations concerning fieldwork have been met, placements are made by the college instructor and the Field Placement Office.  

Tracking of completion of the 100 hours takes place at various levels.  On the log form the host teacher indicates which of the six areas were completed at the respective placement.  At the end of the semester the college instructor submits to the Field Placement Office a list of the names of candidates who have completed the fieldwork component.  The Field Placement Office enters the information for each candidate into his or her database.  Upon completion of the 100 hours of fieldwork, the Field Placement Office notifies the Registrar’s Office.  The Registrar posts an annotation on the CAPP degree audit of each candidate, as well as on the official transcript.  In addition, departments have the ability to track course/fieldwork completion on the Student Course Tracking Report, which is accessed electronically through the Banner System.  By allowing the department to view courses/fieldwork remaining, the report enhances the planning and scheduling ability of the department.
Student Teaching

Following completion of the 100 hours of fieldwork, department verification of Learning Outcome readiness and preparation, maintenance of specific GPA’s (minimum of 2.5 for undergraduate programs; some programs have higher requirements) and 3.0 for graduate programs, fulfillment of all course prerequisites, and completion of all incompletes, the candidate attends a student teacher orientation.  An Intent to Student Teach form is filed, first with the program coordinator, who verifies preliminary eligibility, and then with the Office of Field Studies.  The Office of Field Studies forwards the list of names of potential student teachers to the Office of Judicial Affairs for judicial screening.  Upon approval of the Office of Judicial Affairs, the Office of Field Studies initiates placement procedures.

As part of the Chancellor’s Action Agenda (2001), SUNY System Administration has mandated that one of the two student teaching placements must be in a high need area.  NYSED has provided a listing of high need school districts, based on school lunch formulas, which is used by the Field Placement Office in determining placements.

Candidates are required to complete a minimum of 75 days of student teaching for the two student teaching placements.  For purposes of tracking the placement periods the academic year is divided into four quarters with one and two in the fall semester and three and four in the spring semester.

Cooperating teachers, college supervisors, and student teachers complete an on-line Student Teacher Evaluation Form twice per placement, at the mid-point and at the end of the student teaching experience.  The form is based on INTASC Principles and the SUNY Cortland 13 Learning Outcomes.  The college supervisor and the cooperating teacher determine successful completion of the student teaching experience jointly.  The college supervisor assigns the final grade and submits it on-line on the Banner Web System.  The roles of the college supervisor and the cooperating teacher are clearly defined in the Student Teaching Handbook, available in the Exhibit Room.

Advanced Programs

Field experiences, clinical practice, practicums, or internships are required in several of the advanced programs.  The Educational Leadership internships require a minimum of 450 clock hours of total work as an administrator.  The department has an extensive internship guide that was developed in collaboration with area administrators.  The Literacy program requires a practicum in a reading clinic held in multiple Cortland schools.  The clinics are organized in collaboration with the school district to provide services to students with reading difficulties.  Each Literacy candidate completes a case study on one of the students in the reading clinic.  During the summer SUNY Cortland conducts a reading on the college campus.  The Teaching Students with Disabilities advanced program requires all candidates to complete 100 hours of field experiences.  The hours are tied to several courses with specific requirements in each course.  The English as a Second Language advanced program requires 50 hours of field experience with speakers of languages other than English.  The candidates in the Adaptive Physical Education advanced program complete a one credit hour field experience.  The program works with the area Board of Cooperative Educational Services (BOCES) to organize an on campus program for students needing adaptive physical education.

 Element 3:  Candidates’ Development and Demonstration of Knowledge, Skills and Dispositions to Hell all Students Learn

Entry and exit criteria exist for candidates in clinical practice.  Assessments used in clinical practice are linked to candidate competencies delineated in professional, state, and institutional standards.  Multiple assessment strategies are used to evaluate candidates’ performance and effect on student learning.  Candidates, school faculty, and college or university faculty jointly conduct assessments of candidate performance throughout clinical practice.  Both field experiences and clinical practice allow time for reflection and include feedback from peers and clinical faculty.  Field experiences and clinical practice provide opportunities for candidates to develop and demonstrate knowledge, skills and dispositions for helping gall students learn.  All candidates participate in field experiences or clinical practice that include students with exceptionalities and students from diverse ethnic, racial, gender, and socioeconomic groups.

SUNY Cortland Learning Outcome #7 states that all teacher candidates will “apply a variety of teaching strategies to develop a positive teaching-learning environment where all students are encouraged to achieve their highest potential.”  Teacher candidates at SUNY Cortland receive training and instruction in multiple intelligences, developmental issues, adaptive/assistive technology, and student with special needs.  Child and Adolescent development is learned in the PSY 231—Child Psychology, PSY 232 –Adolescent Psychology, and PSY 332—Educational Psychology courses.  In the case of the adolescence programs the training in multiple intelligences and students with special needs occurs primarily in the methods courses.  In Childhood Education, Early Childhood Education, and Special Education, candidates enroll in a specific course that addresses students with special needs (SPE 270—Introduction to Special Education.)  Adolescence education candidates acquire an awareness of students with special needs and teaching strategies for teaching all students in their respective methods classes. All teacher candidates are trained in literacy issues within the six hours of literacy and language development that is required by NYSED.  Candidates have an opportunity to apply theory to practice in the 100 hours of field experience and in the student teaching experience. Candidates are required to interact with diverse student populations in the fieldwork and student teaching experiences.

Formal evaluation of the application of teaching strategies to enhance all-student learning is made during the student teacher observation and evaluation process.  Cooperating teachers and college supervisors are first oriented in expectations of the student teaching experience.  Depending upon the size of the program, this is accomplished via large group meetings held each semester, or on a one-to-one basis.  The College strives to employ cooperating teachers who teach the way we want our student teachers to teach, and who are familiar with the SUNY Cortland Conceptual Framework and 13 Learning Outcomes.  Information on the Conceptual Framework and the 13 Learning Outcomes is provided in the Pre-Student Teaching Manual and the Student Teaching Handbook and is discussed during orientation.  In rare cases when the cooperating teacher/student teacher match is unsuccessful, the student teacher is removed from that classroom and another placement is assigned.  

A Student Teacher Manual is provided to each cooperating teacher, college supervisor, school administrator, and student teacher.  This manual details the expectations of the clinical experience and outlines the roles of each contributor to the experience.  

The college supervisor observes the student teacher a minimum of three times during each placement.  The cooperating teacher, the college supervisor, and the student teacher individually complete the Student Teacher Evaluation Form twice per student teaching placement.  A required component of the professional portfolio for each teacher candidate is demonstration of successful P-12 learning.  Each student teacher extracts examples of successful P-12 learning from lesson plans and activities, including use of technology, developed and executed within the classroom during the student teaching experience.  Results of the activities are analyzed for possible improvement. 

The SUNY system has recently established a student teaching center in New York City called the SUNY Urban Teacher Education Center (SUTEC).  This center arranges placements with the New York City schools and provides housing and meals for the candidates.  Due to the high cost of short term housing in the New York City, student teaching there was not a possibility for many candidates.  With SUTEC these financial impediments have been removed and student teaching in the city is a feasible alternative for many candidates.  Although the SUTEC program is very new, the college is seeing increasing interest from candidates to student teach in New York City and expect these numbers to grow substantially in the future. 

	State University of New York College at Cortland

National Council for Accreditation of Teacher Education

UNIT STANDARD III—Field Experiences and Clinical Practice

 

	UNIT STANDARD III:    The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school professionals develop and demonstrate the knowledge, skills, and professional dispositions necessary to help all students learn.

	ELEMENT I:  COLLABORATION BETWEEN UNIT AND SCHOOL PARTNERS:  

	TARGET
	· Both unit and school-based faculty are involved in designing, implementing, and evaluating the unit’s conceptual framework and the school program; 
· They each participate in the unit’s and the school partners’ professional development activities and instructional programs for candidates and for children. 
· The unit and its school partners share expertise and integrate resources to support candidate learning.
· They jointly determine the specific placements of student teachers and interns for other professional roles to maximize the learning experience for candidates and P–12 students.   

	ACCEPTABLE
	· The unit, its school partners, and other members of the professional community design, deliver, and evaluate field experiences and clinical practice to help candidates develop their knowledge, skills, and professional dispositions. 

· The unit and its school partners jointly determine the specific placement of student teachers and interns for other professional roles to provide appropriate learning experiences. 

· The school and unit share expertise to support candidates’ learning in field experiences and clinical practice.

	UNACCEPTABLE
	· The unit makes decisions about the nature and assignment of field experiences and clinical practice independently of the schools or other agencies hosting them. 

· The unit’s school partners do not participate in the design, delivery, or evaluation of field experiences or clinical practice.

·  Decisions about the specific placement of candidates in field experiences and clinical practices are solely the responsibility of the schools.


	

	Element 2: Design, Implementation and Evaluation of Field Experiences and Clinical Practice:  

	TARGET
	· Field experiences allow candidates to apply and reflect on their content, professional, and pedagogical knowledge, skills, and professional dispositions in a variety of settings with students and adults.

·  Both field experiences and clinical practice extend the unit’s conceptual framework into practice through modeling by clinical faculty and well designed opportunities to learn through doing. 

· During clinical practice, candidate learning is integrated into the school program and into teaching practice.

· Candidates observe and are observed by others.

· They interact with teachers, families of students, administrators, college or university supervisors, and other interns about their practice regularly and continually. 

· They reflect on and can justify their own practice. 

· Candidates are members of instructional teams in the school and are active participants in professional decisions. 

· They are involved in a variety of school-based activities directed at the improvement of teaching and learning, such as collaborative projects with peers, using information technology, and engaging in service learning.

______________

· 
Candidates in advanced programs for teachers participate in field experiences that require them to critique and synthesize educational theory related to classroom practice based on their own applied research.

·  Candidates in programs for other school professionals participate in field experiences and clinical practice that require them to design, implement, and evaluate projects related to the roles for which they are preparing. These projects are theoretically based, involve the use of research and technology, and have real-world application in the candidates’ field placement setting.

	ACCEPTABLE
	· Candidates meet entry and exit criteria for clinical practice.

· Field experiences facilitate candidates’ development as professional educators by providing opportunities for candidates to observe in schools and other agencies, tutor students, participate in education-related community events, interact with families of students, attend school board meetings, and assist teachers or other school professionals prior to clinical practice.

· Both field experiences and clinical practice reflect the unit’s conceptual framework and help candidates continue to develop the content, professional, and pedagogical knowledge, skills, and professional dispositions delineated in standards.

· They allow candidates to participate as teachers or other professional educators, as well as learners in the school setting.


	ACCEPTABLE cont’d
	· Clinical practice allows candidates to use information technology to support teaching and learning. 

· Clinical practice is sufficiently extensive and intensive for candidates to develop and demonstrate proficiencies in the professional roles for which they are preparing.

· Criteria for school faculty are clear and known to all of the involved parties. School faculty are accomplished professionals who are prepared for their roles as mentors and supervisors. 

· Clinical faculty, which includes both higher education and P–12 school faculty, use multiple measures and multiple assessments to evaluate candidate skills, knowledge, and professional dispositions
in relation to professional, state, and institutional standards. 

· Clinical faculty provide regular and continuing support for student teachers and interns in conventional and distance learning programs through such processes as observation, conferencing, group discussion, email, and the use of other technology.

· Candidates in advanced programs for teachers participate in field experiences that require them to apply course work in classroom settings, analyze P–12 student learning, and reflect on their practice in the context of theories on teaching and learning. 

· Candidates in programs for other school professionals participate in field experiences and clinical practice that require them to engage in structured activities related to the roles for which they are preparing. These activities involve the analysis of data, the use of technology and current research, and the application of knowledge related to students, families, and communities.

	UNACCEPTABLE
	· Candidates do not meet entry and exit criteria for clinical practice. 

· Field experiences are not linked to the development of proficiencies delineated in professional, state, and institutional standards. 

· Field experiences and clinical practice do not reflect the unit’s conceptual framework and do not help candidates develop the competencies delineated in standards. 

· Clinical practice does not provide opportunities to use information technology to support teaching and learning.

· Candidate coursework is not fully integrated into the clinical setting. 

· Clinical practice is not long or intensive enough for candidates to develop or demonstrate their ability to take full responsibility for the roles for which they are preparing.

· Criteria for school faculty are not known. 

· School faculty do not demonstrate the knowledge and skills expected of accomplished school professionals.

· Clinical faculty do not provide regular and continuing support for student teachers and other interns.

________________________

· Candidates in advanced programs for teachers do not participate in field experiences that require them to apply course work in classroom settings, analyze P–12 student learning, or reflect on their practice. 

· Candidates in programs for other school professionals do not participate in field experiences and clinical practice that require them to engage in structured activities related to the roles for which they are preparing. 

· The field experiences and clinical practice for these programs do not involve the analysis of data, the use of technology and current research, or the application of knowledge related to students, families, and communities.


	Element 3:  Candidates’ Development and Demonstration of Knowledge, Skills and Dispositions to Help all Students Learn

	TARGET 
	· Candidates work collaboratively with other candidates and clinical faculty to critique and reflect on each others’ practice and their effects on student learning with the goal of improving practice.

·  Field experiences and clinical practice facilitate candidates’ exploration of their knowledge, skills, and professional dispositions related to all students. 

· Candidates develop and demonstrate proficiencies that support learning by all students as shown in their work with students with exceptionalities and those from diverse ethnic/racial, linguistic, gender, and socioeconomic groups in classrooms and schools.    

	ACCEPTABLE
	· Candidates demonstrate mastery of content areas and pedagogical and professional knowledge before admission to and during clinical practice. 

· Assessments used in clinical practice indicate that candidates meet professional, state, and institutional standards identified in the unit’s conceptual framework and affect student learning. 

· Multiple assessment strategies are used to evaluate candidates’ performance and impact on student learning. 

· Candidates and clinical faculty jointly conduct assessments of candidate performance throughout clinical practice. 

· Both field experiences and clinical practice allow time for reflection and include feedback from peers and clinical faculty.

· Candidates and clinical faculty systematically examine results related to P–12 learning. They begin a process of continuous assessment, reflection, and action directed at supporting P–12 student learning. 

· Candidates collect data on student learning, analyze them, reflect on their work, and develop strategies for improving learning.

· Field experiences and clinical practice provide opportunities for candidates to develop and demonstrate knowledge, skills, and professional dispositions for helping all students learn. 
· All candidates participate in field experiences or clinical practice that include students with exceptionalities and students from diverse ethnic/racial, linguistic, gender, and socioeconomic groups.

	UNACCEPTABLE
	· Assessments before admission to and used during clinical practice are not linked to candidate competencies delineated in professional, state, and institutional standards. 

· Assessments do not examine candidates’ effect on student learning.

·  Assessments of candidate performance are not conducted jointly by candidates and clinical faculty. 

· Feedback and coaching in field experiences and clinical practice are not evident. 

· Field experiences and clinical practice do not provide opportunities for candidates to develop and demonstrate knowledge, skills, and professional dispositions for helping all students learn. 

· Candidates do not work with students with exceptionalities or with students from diverse ethnic/racial, linguistic, gender, and socioeconomic groups in their field experiences or clinical practice.


4a. Design, Implementation, and Evaluation of Curriculum and Experiences

•Examine conceptual framework, syllabi and program reports.

•Identify critical courses in programs, as well as GE and

concentration courses. Note all program efforts.

•Note field experiences (Kathy Beney).

•Examine outcome of assessments across programs in program

reports.

•Highlight significant efforts to help faculty improve instruction

in i.e. summer workshops, support of Cortland Provost EDR;

SUNY Provost Caban over 3 year period.

•Review data from standards/elements 1a and 2a

ACCEPTABLE:

•The unit clearly articulates proficiencies related to diversity identified in the unit's

conceptual framework that candidates are expected to develop during their professional

programs.

•Curriculum and field experiences provide a well-grounded framework for understanding

diversity, including English language learners and students with exceptionalities.

•Candidates are aware of different learning styles and adapt instruction or services appropriately

for all students, including linguistically and culturally diverse students and students with

exceptionalities.

•Candidates connect lessons, instruction, or services to students' experiences and cultures.

•They communicate with students and families in ways that demonstrate sensitivity to cultural

and gender differences.

•4a. Design, Implementation, and Evaluation of Curriculum and Experiences

•Examine assessments, particularly from clinical experiences.

•Examine feedback from supervisor observations/reports.

•See data from standard/element 1a.

•ACCEPTABLE:

•Candidates incorporate multiple perspectives in the subject matter being taught or services

being provided.

•They develop a classroom and school climate that values diversity.

•Candidates demonstrate classroom behaviors that are consistent with the ideas of fairness and

the belief that all students can learn.

•Candidate proficiencies related to diversity are assessed and the data are used to provide

feedback to candidates for improving their knowledge, skills, and professional dispositions for

helping students from diverse populations learn.

•4a. Design, Implementation, and Evaluation of Curriculum and Experiences

• Examine syllabi and assessments/program reports.

• Insert info from standard/element 5b

•What proficiencies related to diversity are candidates expected to develop and demonstrate?

•What required coursework and experiences enable candidates to :

adapt instruction to different learning styles,

Connect instruction or services to students’ experiences & cultures

Communicate with students and families in culturally sensitive ways

Incorporate multiple perspectives into teaching,

Develop a classroom & school climate that values diversity

Demonstrate behaviors consistent with the ideas of fairness & the belief that all

students can learn.

•4b. Experiences Working with Diverse Faculty

• Examine data from IR since last NCATE evaluation, across

programs, i.e. GE, concentrations, and program faculty.

• Insert data table on faculty demographics

Table: Faculty Demographics

Professional Ed

faculty in Initial

Teacher

preparation

programs

Professional Ed

faculty in

Advanced

programs

All faculty in

the Institution

School-based

faculty

N (%) N (%) N (%) N (%)

American Indian or

Alaskan Native

Asian or Pacific

Islander

Hispanic

White, non-

Hispanic

Two or more races

Other

Race/ethnicity

unknown

Total

Male

Female

Total

•

•- ACCEPTABLE:

•Candidates in conventional and distance learning programs interact with professional

education faculty, faculty from other units, and/or school faculty, both male and female, from at

least two ethnic/racial groups.

•Faculty with whom candidates work in professional education classes and clinical practice have

knowledge and experiences related to preparing candidates to work with diverse student

populations, including English language learners and students with exceptionalities.

•Affirmation of the value of diversity is shown through good-faith efforts to increase or

maintain faculty diversity.

•4b. Experiences Working with Diverse Faculty

•Note increase in hiring diverse faculty since last program

review, e.g. Childhood/Early Chlldhood, PE, etc.

•Insert faculty data table.

•Cite supports that EDR put in place to recruit and retain faculty

from marginalized groups.

•What educational interactions do candidates have with higher education and school-based

faculty from diverse groups?

•What knowledge and experiences do unit and clinical faculty have related to preparing

candidates to work with students from diverse groups?

• What efforts does the unit make to recruit and retain a diverse faculty?

•How diverse are the professional education faculty?

•4c. Experiences Working with Diverse Candidates

•Insert candidate demographics data table

Table: Candidate Demographics

Candidates in

Initial Teacher

preparation

programs

Candidates in

Advanced

programs

All students in

the Institution

Demographics of

Geographical

Areas served by

Institution

N (%) N (%) N (%) N (%)

American Indian

or Alaskan Native

Asian or Pacific

Islander

Hispanic

White, non-

Hispanic

Two or more races

Other

Race/ethnicity

unknown

Total

Male

Female

Total

•- ACCEPTABLE:

•Candidates engage in professional education experiences in conventional and distance

learning programs with male and female candidates from different socioeconomic groups, and

at least two ethnic/ racial groups.

•They work together on committees and education projects related to education and the content

areas.

•Affirmation of the value of diversity is shown through good-faith efforts the unit makes to

increase or maintain a pool of candidates, both male and female, from diverse socioeconomic

and ethnic/racial groups.

•Ethnic and racial groups expected for this element are those reported in the United States

Census. They include American Indians/ Alaskan Aleuts, Asian Americans, Blacks or African

Americans, Hispanic or Latinos, Native Hawaiians/Other Pacific Islanders, Whites, and Two or

more races.

•4c. Experiences Working with Diverse Candidates

•Note work of the Office of Multicultural Life, CURE, and EOP

initiatives in concert with MGS/CGIS to support candidates

•Note work within programs to support candidates.

•What educational interactions do candidates have with peers from diverse groups?

•What efforts does the unit make to recruit and retain candidates from diverse groups?

•How diverse are candidates preparing to work in school settings?

•4d. Experiences Working with Diverse Students in P-12 Schools –

•Demographics on Clinical Sites for Initial and Advanced

Programs

•Outcome of assessments of clinical experiences.

•Data from standard 3 element c (Field Experiences and

Clinical Practice)

•School data sources http://www.emsc.nysed.gov/irts/reportcard/

http://www.emsc.nysed.gov/irts/beds/home.html

Name

of

School

American

Indian or

Alaskan

Native

Asian or

Pacific

Islander

Black

nonHispanic

Hispanic White,

nonHispanic

Other Race/ethnicity

unknown

Students

receiving

free/reduced

price lunch

(student

SES)

•ACCEPTABLE:

•Field experiences or clinical practice for both conventional and distance learning programs

provide experiences with male and female P-12 students from different socioeconomic groups

and at least two ethnic/racial groups.

•Candidates also work with English language learners and students with disabilities during

some of their field experiences and/or clinical practice to develop and practice their knowledge,

skills, and professional dispositions for working with all students.

•Feedback from peers and supervisors helps candidates reflect on their ability to help all students

learn.

•4d. Experiences Working with Diverse Students in P-12 Schools

•How does the unit ensure that each candidate has at least one field/clinical experiences with

students from ethnic/racial groups different than his/her own, English language learners, students

with exceptionalities, and students from different socioeconomic groups?

•How does the unit ensure that candidates develop and practice their knowledge, skills, and

professional dispositions related to diversity during their field experiences and clinical practice?

•How does the unit ensure that candidates use feedback from peers and supervisors to reflect on

their skills in working with students from diverse groups?

•How diverse are the P-12 students in the schools in which candidates do their clinical practice?
