DRAFT
NCATE Executive Steering Committee

November 10, 2009
3:00pm – 4:30pm

Dean’s Conference Room (1242), Education Building
MINUTES
Members Present:  B. Mattingly, J. Bailey, J. Cottone, R. Janke, S. Cohen, M. Goodwin, D. Farnsworth, M. Canfield, G. Wood, S. Cunningham

The meeting was called to order by D. Farnsworth at 3:04 PM.  Dennis informed the committee that due to Marley Barduhn’s illness the meeting would be somewhat abbreviated this week.

I.  Approve Agenda:  The agenda for the meeting was approved without addition.
II. Approve Minutes:  The minutes for the November 3 and 10, 2009 meetings will be presented for approval at the meeting to be held on November 17, 2009.
III. Old Business:  
a. Task Stream Roll Out Plans Update:  D. Farnsworth reviewed the provost’s plan to convene a planning meeting on November 19, 2009 with administrative personnel for the purpose of mapping out implementation for the Task Stream System.  M. Barduhn will report back to the committee once plans have been finalized.  G. Wood added that there are currently using the system well but the real push for use will be for the next reaccreditation cycle.
b. Sub-committee Status Reports/Action Items/Updated Membership Rosters:  Sub-committee chairs:  J. Cottone reported that the Standard 6 sub-committee met to review the artifacts from the original accreditation cycle in 2004.  The committee members are working on assigned elements independently and will reconvene after the first of the year with hopes that they will have a draft report completed for review by February 2010.  The other sub-committee chairs also reported that progress is being made with regard to identification of required resources and evidence for meeting the elements within the Standards.
c. Review status of SPA Report Preparation/Readiness/Submissions –Explanation of the QC Review Process (Statement of Purpose), Status of Committee Assignments, Call for Volunteers, Training option for the committee:  D. Farnsworth reported that things were progressing as anticipated with regard to the Quality Circle Review process that will take place on December 5, 2009.  A new document was reviewed clarifying the purpose behind the QC Review Process and clearly articulating the ‘generalist’ approach to the reviews.  J. Cottone added that he used the document at the Chair’s Meeting that took place this afternoon and that it was well-received.  Dennis also reviewed who from the steering committee has been assigned to participate in the review and offered to do one-on-one or group training for committee members.    
IV. New Business:
a. Standard 5-Environmental Scan Presentation:  Bruce Mattingly reported on the status of Standard 5 elements.  For the most part Bruce and his committee believe that we are currently able to support the Target and/or Acceptable level of the rubric with available evidence for each of the elements.   Some discussion arose with regard to the following topics:  Number of years of data required for faculty info;  requirements to maintain faculty short and long-form vitas; the availability of information on partnerships from the Standard 3 report in support of Modeling best professional practices in service, unit evaluation of professional education faculty performance once tenure has been granted.  (The full scan document is attached to these minutes.) 
b. Status of recommendations from the IO work group-Provost Prus was away from campus and so no discussion with regard to these report recommendations was engaged.
c. Other:  B. Mattingly reported that he and M. Canfield attended the Unit Assessment Committee meeting earlier in the day and that he broached the topic of exploring whether or not it makes sense for that committee to coordinate all assessment initiatives.  They will report back to this committee when a better sense of the Assessment committee direction has been identified.
The meeting was adjourned at 4:08PM.  The next meeting of the committee will take place on November 17, 2009 from 3:00 to 4:30 PM in the Dean’s Conference Room, Education Building.
Standard 5: Faculty Qualifications, Performance, and Development
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

5a. QUALIFIED FACULTY
	Unacceptable
	Acceptable                         ^      
	Target

	The majority of professional education faculty does not have earned doctorates. The professional education faculty do not have the expertise and contemporary professional experiences that qualify them for their assignments. Not all school faculty are licensed in the fields that they teach. Not all higher education clinical faculty have had contemporary professional experiences in school settings.
	Professional education faculty have earned doctorates or exceptional expertise that qualifies them for their assignments. School faculty are licensed in the fields that they teach or supervise but often do not hold the doctorate. Clinical faculty from higher education have contemporary professional experiences in school settings at the levels that they supervise.
	Professional education faculty at the institution have earned doctorates or exceptional expertise, have contemporary professional experiences in school settings at the levels that they supervise, and are meaningfully engaged in related scholarship. Clinical faculty (higher education and school faculty) are licensed in the fields that they teach or supervise and are master teachers or well recognized for their competence in their field.


Evidence

· Departments (or HR) have information on faculty degrees (also listed in catalog).

· Department annual reports may list information about faculty experiences in school settings (need to find an efficient way to compile this information)

· More information on background of cooperating teachers is needed – consult FPO

5b. MODELING BEST PROFESSIONAL PRACTICES IN TEACHING

	Unacceptable
	Acceptable
	Target

	Professional education faculty have limited understanding of their fields. Faculty teaching provides candidates little engagement with content and does not help them develop the proficiencies outlined in professional, state, and institutional standards. Professional education faculty use a limited number of instructional strategies; these strategies do not reflect current research on teaching and learning. They seldom model the use of information technology in their own teaching. Few professional education faculty assess their own effectiveness as teachers. Many faculty members have not developed systems for assessing whether candidates in their classes or under their supervision are learning.


	Professional education faculty have a thorough understanding of the content they teach. Teaching by professional education faculty helps candidates develop the proficiencies outlined in professional, state, and institutional standards and guides candidates in the application of research, theories, and current developments in their fields and in teaching. Professional education faculty value candidates’ learning and assess candidate performance. Their teaching encourages candidates’ development of reflection, critical thinking, problem solving, and professional dispositions. Professional education faculty use a variety of instructional strategies that reflect an understanding of different learning styles. They integrate diversity and technology throughout their teaching. They assess their own effectiveness as teachers, including the positive effects they have on candidates’ learning and performance.


	All professional education faculty have an in-depth understanding of their fields and are teacher scholars who integrate what is known about their content fields, teaching, and learning in their own instructional practice. They exhibit intellectual vitality in their sensitivity to critical issues. Teaching by the professional education faculty reflects the proficiencies outlined in professional, state, and institutional standards; incorporates appropriate performance assessments; and integrates diversity and technology throughout coursework, field experiences, and clinical practices. Professional education faculty value candidates’ learning and adjust instruction appropriately to enhance candidate learning. They understand assessment technology, use multiple forms of assessments in determining their effectiveness, and use the data to improve their practice. Many of the professional education faculty are recognized as outstanding teachers by candidates and peers across campus and in schools.


Evidence

· Course teacher evaluations or peer observation reports

· Teaching activities described in faculty/department annual reports

· Information from portfolios for reappointment and promotion

· Teaching awards

· Course syllabi and other teaching materials

· Much of this information may be available from faculty vita but would need to be summarized in another form

5c. MODELING BEST PROFESSIONAL PRACTICES IN SCHOLARSHIP

	Unacceptable
	Acceptable
	Target

	Few professional education faculty are actively engaged in scholarly work that is appropriate for professionals preparing educators to work in schools and related to the missions of the unit and the institution.


	Most professional education faculty demonstrate scholarly work in their fields of specialization. They are engaged in different types of scholarly work, based in part on the missions of their units and institutions.


	All professional education faculty demonstrate scholarly work related to teaching, learning, and their fields of specialization. Their scholarly work is driven by the missions of their units and institutions. They are actively engaged in inquiry that ranges from knowledge generation to exploration and questioning of the field to evaluating the effectiveness of a teaching approach.


Evidence

· Scholarly activities described in annual reports

· Faculty publications

5d. MODELING BEST PROFESSIONAL PRACTICES IN SERVICE

	Unacceptable
	^            Acceptable
	Target

	Few professional education faculty are actively involved in service activities for the college or university. They are providing limited or no services to schools and demonstrate limited or no collaboration with faculty in other college or university units. Few if any of the faculty are actively engaged in professional associations or provide education-related services at the local, state, national, or international levels.


	Most professional education faculty provide service to the college or university, school, and broader communities in ways that are consistent with the institution and unit’s mission. They collaborate with the professional world of practice in P–12 schools and with faculty in other college or university units to improve teaching, candidate learning, and the preparation of educators. They are actively involved in professional associations. They provide education-related services at the local, state, national, or international levels.
	All professional education faculty are actively engaged in dialogues about the design and delivery of instructional programs in both professional education and P–12 schools. They collaborate regularly and systematically with P–12 practitioners and with faculty in other college or university units. They are actively engaged in a community of learners. They provide leadership in the profession, schools, and professional associations at state, national, and international levels.


Evidence

· Service activities described in annual reports

· CEE activities and events

· PDS information

5e. UNIT EVALUATION OF PROFESSIONAL EDUCATION FACULTY PERFORMANCE 

	Unacceptable
	     Acceptable
	Target

	The unit does not evaluate professional education faculty systematically and regularly. Evaluations that are conducted are not used to improve practice.


	The unit conducts systematic and comprehensive evaluations of faculty teaching performance to enhance the competence and intellectual vitality of the professional education faculty. Evaluations of professional education faculty are used to improve the faculty’s teaching, scholarship and service.
	The unit’s systematic and comprehensive evaluation system includes regular and comprehensive reviews of the professional education faculty’s teaching, scholarship, service, collaboration with the professional community, and leadership in the institution and profession.


Evidence

· Course teacher evaluation policy

· College Handbook description of procedures for reappointment and promotion

· College Handbook description of DSI procedures

· Departmental personnel policies

· Can we document faculty/department efforts to self-evaluate?

5f. UNIT FACILITATION OF PROFESSIONAL DEVELOPMENT

	Unacceptable
	Acceptable
	Target

	Professional development is not related to faculty evaluations. The unit does not encourage faculty to engage in professional development activities.


	Based upon needs identified in faculty evaluations, the unit provides opportunities for faculty to develop new knowledge and skills, especially as they relate to the conceptual framework, performance assessment, diversity, technology, and other emerging practices.
	The unit has policies and practices that encourage all professional education faculty to be continuous learners. Experienced professional education faculty mentor new faculty, providing encouragement and support for developing scholarly work around teaching, inquiry, and service.


Evidence

· FDC can provide description of programming offered

· Training calendar from library

· Workshops offered by RSPO

· Argue that faculty development opportunities are based upon needs self-identified by faculty

