DRAFT
NCATE Executive Steering Committee

April 6, 2010
3:00pm – 4:30pm

Room B-111 Van Hoesen
MINUTES
Members Present:  J. Bailey, R. Janke, S. Cunningham, S. Cohen, M. Barduhn, D. Farnsworth

I.  Approve Agenda

II. Approve Minutes:  March 30, 2010:  Minutes approved with modification or addition.  Item IV.b will be changed to Graduate Survey Issues:  Steve Cunningham.
III. Old Business:  
a. Update on the SUNY Cortland Conceptual Framework Review Committee-J. Mosher, K. Howarth:  Marley provided a brief update to the committee members on progress being made on the revision and updates to the SUNY Cortland Conceptual Framework.  All reports are that the CF committee is making great strides in reducing the volume of the CF and updating the references and citations.  Marley indicated that so far the committee has provided an update to the TEC, and is scheduled in the near future to provide updates to:  The Faculty Senate, The Regional PDS, and 2 all-campus meetings, for further discussion by the concerned constituencies.
b. Status Report on the Quality Circle and SPA Writers and Contributors Online Surveys-D. Farnsworth:  Dennis advised the committee that all of the recommended changes to the surveys have been made by Kathy Gustafson, they were formatted by Merle Canfield and Dennis sent them out to the respondents.  A deadline of April 30, 2010 was also established for completion of the surveys .  Rena recommended that a reminder be sent out to all respondents prior to the end of the response period in order to get the biggest response possible.  Marley stressed the importance of getting a large response due to the professional development needs that are elaborated on the survey.
c. Review the current forms for vitae and syllabi from the Curriculum Change Guide/Make a decision on form to use for the upcoming site visit by NCATE BOE Team-M. Barduhn:  The current SUNY Cortland Syllabi Template was reviewed by the committee and minor changes were proposed to include statements on disability, academic integrity, teacher education application disclosures to Associate Deans.  After some discussion among participants it was decided that the only statement that should be added to the Syllabus Template across the board is the Disability Statement.  Dennis was asked to run the proposed statement past Nancy Aumann and Ute Gomez to ascertain whether or not the proposed version is the most up to date version available.  The other two statements (Academic Integrity and Requirement to disclose) can be added to the template as program specific options.  The Curriculum Vitae (2 page version) was also reviewed and the only recommendation for change included asking vita writers to share their K-12 experience in the service area.  It was also recommended that the deans be able to summarize some of the information contained on the vitae in their annual reports.
d. The SUNY Buffalo webinar on TaskStream Accountability-Marley reported that many of the members of the steering committee have not yet watched the webinar from SUNY Buffalo on the utility of TaskStream.  She asked that a brief portion of the webinar be displayed while the committee was in session hoping that this would be incentive for the members to take the hour to watch the full presentation.  Therefore, a portion of the webinar was displayed and questions were entertained.  More to follow on this topic.  Marley also indicated that Amy is working to create an appropriate hierarchy for the system but does not feel that we should plan to use TaskStream for this cycle of NCATE Reaccrediation.  
IV. New Business:

a. ESL/LEP Teaching Module Discussion-http://www.cortland.edu/flteach/esl/ Title II Regulations-M. Barduhn wanted the NCATE Steering committee to be aware that there is a new federal requirement related to the Title II information.  We are now required as an institution to report to the federal government on a number of areas related to teacher education/preparation through a report card format.  Marley had the committee look at only one area where we are sorely lacking in being able to provide the type of assurances to the federal government that our candidates are prepared in accordance with regulation.  One such area is the ability of our candidates to effectively teach ESL/LEP students.  We looked at the FL Teach website and also reviewed the module on esl.  This opened a discussion of crossover areas between NCATE and the new reporting requirements.  This year we are not bound to report out on all areas citing accurate data to support statements but next year we will be held to a higher standard of reporting and it must be accurate.  A Title II committee has started looking at the new report card and will begin to put our institutional response together in order to meet an April 30th deadline for this year.  The first report to the Secretary of Education will be in October of 2010 and full compliance with the regulations must be met by April 2011.  Marley would like the steering committee to participate in reviewing the component parts of the new Report Card, particularly as they relate to teacher shortages in Math, science, special education, etc., in ordcer to set some goals for addressing these teacher shortage areas, as well as other areas where there is overlap between the new report card and NCATE reaccreditation initiatives.
b. Assessment Committee and Assessment Coordinator Issues (Tabled from 3/30/10)-Steve Cunningham:  This item was modified to reflect information on the SUNY Cortland Graduate Survey but was not discussed at this meeting.
c. Draft Charge to the TEC Assessment Committee-M. Barduhn shared the draft charge to the Subcommittee on Teacher Education Assessment from Teacher Education Council and asked the membership for recommendations to modify the charge.  The charge was acceptable to the steering committee but it was decided that we would incorporate language from the IR Standard 2.b Target language as follows

“Develop a plan and system for the Teacher Education Unit to regularly and systematically compile, aggregate, summarize, analyze, and report publically for the purpose of improving candidate performance, program quality and unit operations.”  The six separate statements would be set off by bullet.   Bullet two:  change regularly to periodically.   
V. Other?
The next meeting of the NCATE Executive Steering Committee will be held on April 13, 2010 in Room B-111, Van Hoesen.

Conceptual Framework Working Draft*:  29 March 2010

(current edits:  1,576 words; 11,199 characters with spaces)

I. Our Vision for Teacher Education

SUNY Cortland’s vision for teacher education programs is shared by faculty across the campus who appreciate Cortland’s historical commitment to teacher education and to program excellence.  This vision is based on a set of common values related to preparing future teachers:

· The College values the collective knowledge, skills and unique talents of its teaching community. It sees its role as providing opportunity for students to “graduate with the knowledge, integrity, skills and compassion to excel as leaders, citizens, scholars, teachers, and champions of excellence” (SUNY Cortland College vision 2010-2020);

· The College has a clear commitment to providing diverse learning experiences and quality instruction in the classroom, based on best practices and a strong knowledge base.

· Collaboration among liberal arts and professional members of the unit is expected. 

· collaboration among members of the unit and educational professionals in the public schools is supported;

· Faculty leadership in professional and organizational roles within the profession is expected;

· Faculty commitment to lifelong learning and engagement in social issues is celebrated. 

· Teacher candidates are the focus of all our endeavors. SUNY Cortland is dedicated to developing candidates’ knowledge, integrity, professional standards and commitment to their future students and school community.

II. Our Mission

The mission of SUNY Cortland’s Teacher Education Unit is congruent with the College’s new mission and is framed by its fundamental commitment to liberal learning. The teacher education program curricula are based on a sound theoretical and empirical framework, to provide candidates with depth and breadth of knowledge and practical experiences necessary to become reflective and effective teachers. The unit prepares teachers to contribute to their profession, their communities, and to society at large. 
III. Our Philosophy

Our vision and mission are based on our belief that:
Teacher education at SUNY Cortland is built upon a foundation of liberal learning and the development of teachers who have exceptional pedagogical knowledge and skills. Liberal learning informs the professional education strand in an innovative thematic approach emphasizing personal responsibility and global understanding that encourages the construction of communities committed to enacting social justice. We prepare teacher candidates to know the world in ways they do not when they come to us, and to spark a love of teaching and of learning so strong and so appealing that their students will be drawn into it themselves. Graduates of SUNY Cortland’s teacher education program will be prepared to contribute to their communities and to the democratic development of society.
Three key components are included in our fundamental commitment to liberal learning: personal responsibility, social justice, and global understanding.  Personal responsibility means candidate’s professional development addresses issues of integrity, ethics, commitment, and moral choices.  Social justice means candidates’ actions and words seek full participation for all people in a global society. Candidates prepare to teach in a variety of school environments while addressing the physical, emotional, and intellectual needs of a diverse and multicultural student population. It is important that educators have a highly elevated sense of global understanding: candidates will inevitably teach new immigrants and international students; they are exposed to the reality of a global community from multiple perspectives.

May 2002 the College’s TEC adopted the Cortland apple tree as a symbol of our approach to teacher education (see exhibit); it remains relevant today. The root system reflects three aspects of Liberal Learning: Personal Responsibility, Social Justice and Global Understanding. Teacher Education, including NCATE’s Professional Standards – Knowledge Base, Professional Commitments, Professional and State Standards, Diversity, and Assessment – form the trunk and branches. Each of these elements is connected, functioning as part of a whole.
IV. Candidate Proficiencies and Knowledge Base

SUNY Cortland’s teacher education programs provide opportunities and experiences to ensure that candidates develop the knowledge, skills, and dispositions required for effective teaching. The following thirteen proficiencies assure that SUNY Cortland teacher candidates will make a difference in the classroom and beyond.

Knowledge base: Candidates will:  

1. Demonstrate a solid foundation in the arts and sciences;

2. Possess in-depth knowledge of the subject area to be taught;

3. Understand how students learn and develop;

4. Manage classrooms structured in a variety of ways to promote a safe learning environment;

5. Know and apply various disciplinary models to manage student behavior;

Professional commitment: Candidates will:  

6. Promote parental involvement and collaborate effectively with other staff, the community, higher education, other agencies, and cultural institutions, as well as parents and other care givers, for the benefit of students;

7. Continue to develop professionally as reflective practitioners who are committed to ongoing

scholarly inquiry;

Standards: Candidates will: 

8. Integrate curriculum among disciplines, and balance historical and contemporary research, theory, and practice;

9. Demonstrate good moral character;

Diversity: Candidates will:
10. Apply a variety of teaching strategies to develop a positive teaching-learning environment where all students are encouraged to achieve their highest potential;

11. Foster respect for individual’s abilities and disabilities and an understanding and appreciation of variations of ethnicity, culture, language, gender, age, class, and sexual orientation;

Assessment: Candidates will:  

12. Use multiple and authentic forms of assessment to analyze teaching and student learning and to plan curriculum and instruction to meet the needs of individual students; and,

Technology: Candidates will:  

13. Demonstrate sufficient technology skills and the ability to integrate technology into classroom teaching/learning.

These outcomes are based largely on national, state, institutional, and SPA standards. The Crosswalk (ATTACHMENT) details how SUNY Cortland’s outcomes for teacher education candidates align with these external standards. Included immediately below is a narrative explaining how SUNY Cortland’s faculty established these based on existing research and best practice.

Knowledge Base

Candidates should demonstrate a solid foundation in the arts and sciences. The philosophical commitment to a solid foundation in the arts and sciences in our teacher education programs can be traced to the space John Dewey (1916, 1938) granted for the liberal arts in connecting the growth of democracy and sound educational practice. Education must not only provide candidates the opportunity to acquire a broad foundation in the arts and sciences; it must teach them to critically analyze that knowledge and to recognize its often contested nature (e.g., Banks, 1999; Apple, 2004; Nieto and Bode, 2008).

Candidates should possess in-depth knowledge of the subject area to be taught. Alongside preparation in pedagogy and methods, teachers’ subject matter knowledge has consistently been shown to relate positively with student achievement (e.g., Monk, 1994; Darling-Hammond and Youngs, 2002).

Candidates should understand how students learn and develop. Effective teachers must be aware of theories of child development and learning in order to select appropriate pedagogical strategies and materials to support cognitive, social, physical, and emotional growth in all students (Darling-Hammond, 1998). Candidates in the SUNY Cortland teacher education program acquire understanding of a broad range of historical and contemporary developmental and learning theories (e.g., Gardner, 1993; Piaget, 1970; Vygotsky, 1978).

Candidates must manage classrooms structured in a variety of ways to promote a safe and orderly environment for learning and to teach the skills of living responsibly in society. Candidates must demonstrate competence in establishing an optimal learning environment; they must understand the theoretical perspectives and practical applications of strategies for effective classroom management and discipline, ranging from humanistic to behavioristic approaches. Candidates discuss classroom management, review a range of models and begin developing their approach, which will be ongoing throughout the program. Teachers must be mindful that the skills and attitudes students learn are powerfully related to the nature of the society. Democracies give great power to citizens; responsible citizenship is built in some part through what students learn from teachers’ approach to classroom management and discipline. Candidates develop their own classroom plan, based on the needs of the students they will teach. 

Professional Commitments
Candidates promote parental involvement and collaborate effectively with other staff, the community, higher education, other agencies, and cultural institutions as well as parents and other caregivers for the benefit of students. Research demonstrates that family involvement in schools has an especially positive impact on student achievement (cf., Fan & Chen, 2001).

Candidates continue to develop professionally as reflective practitioners who are committed to ongoing scholarly inquiry.  Technical skills, knowledge, behavior and ethical and political judgments are critical components of reflective thought and effective teaching (Zeichner & Liston, 1996). As such, the reflective practitioner (Schon, 1983) keeps abreast of current research and technology in the field as a part of professional development. The reflective practitioner is constantly reading, researching, analyzing and questioning issues in the profession (Berliner & Biddle, 1995).  As part of the reflective process, public school teachers and college faculty should collaborate to design effective and up-to-date curriculum for teacher education programs (Goodlad, 1990; Darling-Hammond, 2006). 

Standards

Our candidates integrate curriculum among disciplines and balance historical and contemporary research, theory, and practice.  When learning is disconnected from a meaningful context, students’ engagement in the process is minimized.  Teacher candidates help students make these connections by linking knowledge across areas of study.  The benefits of this include increased learning, motivation for learning, and the ability to apply concepts and utilize higher-order thinking, as well as decreased anxiety and disruptive behavior. Candidates’ understanding of the social, historical, and philosophical context of education informs their critical analysis of existing theory and practice.

Candidates demonstrate good moral character. Teacher candidates learn to educate for character as well as for intellect. They embody the highest ethical standards in establishing and maintaining a psychologically and socially safe, respectful, and supportive environment where all children can learn (Noddings, 2002).

----- CURRENT EDITS END HERE -----

Diversity

One outcome representing the Diversity “branch” of SUNY Cortland’s Conceptual Framework states that candidates must apply a variety of teaching strategies to develop a positive teaching-learning environment where all students are encouraged to achieve their highest potential. To ensure that all students learn, effective teachers utilize a variety of teaching strategies that address the individual needs of their students. The need for multiple teaching strategies has been acknowledged consistently throughout the literature, evident from Bruner (1960) to the present day. As observed by Bruner, “In sum, then, the teacher’s task as communicator, model, and identification figure can be supported by a wise use of a variety of devices that expand experience, clarify it, and give it personal significance” (p. 91). In the mideighties, Howard Gardner’s theory of multiple intelligences distinguished among different types of learners and suggested ways to teach each type effectively (Gardner, 1983).
The knowledge and ability to teach in an inclusive setting has become increasingly important, as has the ability of the teacher to manage classrooms in which students come from differing socioeconomic backgrounds, diverse populations and from homes whose native language is not English. Collaborative, student-centered classrooms have long been considered a useful forum for learning (Goodlad, 1984).

At SUNY Cortland all teacher candidates receive training and experience in the use of multiple teaching strategies, collaborative learning, inclusive settings, and literacy. Candidates also engage in 100 hours of pre-student teaching as well as student teaching experiences in a variety of school settings and with diverse student populations where their training is put into practice.

As a second outcome related to Diversity, our candidates must foster respect for individual’s abilities and disabilities and an understanding and appreciation of variations of ethnicity, culture, language, gender, age, class, and sexual orientation. Just as educators must understand the similarities that characterize children’s learning and development, they must recognize the many ways children differ from each other and how these differences can influence teaching and learning (Dyson, 1997). In addition, it is increasingly important in our multicultural society that educators transcend simple knowledge and “tolerance” of differences among humans, and in fact appreciate and respect those differences. Such attitudes are necessary in part because they help ensure that children have an optimal learning experience regardless of their background and other characteristics. They are also necessary because educators have a critical modeling effect on children, many of whom respond aversively to any kind of difference in others. As such it is important for children to sense and see that their teachers view individual variations in a positive fashion.
In the past decade few issues in the field of education have generated more attention than this one, with much of the relevant literature falling under the umbrella of “multicultural education” (e.g., Banks, 1999; Gay, 1994; Nieto, 2000). More modern authors, however, owe a great debt to anthropologist John Ogbu (1974; 1978) who was one of the first to attempt to tease out the contributions of racial/ethnic status, culture, and social class in explaining why American public education was “failing” poor ethnic minority children, especially blacks and Hispanics. Thirty years after Ogbu’s initial writings, public education continues to face the same challenges he described in the 1970’s. These challenges include: ongoing differences in children’s school achievement based on their ethnic status and social class (Gay, 1994), the occurrence of “cultural clashes” between the school and a student’s home and community (Banks, 1999; Delpit, 1995), and the tendency for teachers to respond to children on the basis of stereotypes the teachers hold regarding the child’s race/ethnicity and social class (Delpit, 1995). More positively, a significant number of recommendations have also emerged for overcoming these challenges (e.g., Delpit, 1995; Dyson, 1997; Nieto, 2000).

Reflecting the need to acknowledge differences that may exist among children, the No Child Left Behind Act (2002) includes provisions for taking these variations into account. As an example, annual progress toward standards for each state, school district, and school will be measured by sorting test results for students who are economically disadvantaged, are from racial or ethnic minority groups, have disabilities, or have limited proficiency in English. Results will also be sorted by gender and migrant status. Since these results must be included in state and district annual reports, any “achievement gaps” between particular student groups will be clear and public, with the intent that these gaps can be closed through appropriate intervention. As the legislation’s Web page states, “No country has ever made the bold commitment that every boy and girl will learn and excel – regardless of race, family background, or income.” It is also notable that the NCLB Act addresses the special needs of children who are gifted and talented.
Finally, although early “multicultural education” initiatives focused exclusively on race and ethnicity, more recently there has been growing recognition of the other factors that contribute to children’s “difference,” including social class (e.g., Kozol, 1991), culture (e.g., Heath, 1983), gender (e.g., Gilligan, 1982), disability status (e.g., Mercer & Mercer, 1998), linguistic variations (e.g., Delpit, 1995), and sexual orientation (e.g., Nieto, 2000).

SUNY Cortland believes that a necessary step in preparing students for a multicultural society and world is to expose them to the origins and characteristics of racism, sexism, and other forms of oppression, at both the individual and institutional levels and in both this country and in a global context. To that end, as part of its General Education Program, the College requires students to take coursework in Prejudice and Discrimination. In addition, all teacher candidates are required by NYSED to complete a year of college-level study of a foreign language, including awareness of other cultures. A web-based interactive ESL module has been developed to further enhance candidates’ understanding of different cultures.

Assessment

Our candidates must use multiple and authentic forms of assessment to analyze teaching and student learning and to plan curriculum and instruction to meet the needs of individual students. Implemented effectively, evaluation serves as a basis to improve learning and instruction, and a fundamental principle of effective evaluation is that no single assessment measure is best, nor can it accurately reflect performance (Gronlund, 1965). As such, effective evaluation necessarily includes a variety of evaluation techniques. The need for such an approach is especially compelling when it is taken into account that equally “intelligent” individuals demonstrate their intellectual competencies in very different ways (Gardner, 1983). Along these lines, meaningful evaluative information is most likely to be yielded through multiple assessments grounded in authentic performance applications conducted in different contexts and at different times (Wiggins & McTighe, 1998). As Eisner (1993) observes, “The tasks used to assess what students know and can do need to reflect the tasks they will encounter in the work outside schools, not merely those limited to the schools themselves” (p. 226).  Similarly, Gardner (1983) notes the need to “include actual elements and symbols of the particular realm under consideration “ (p. 387) when assessing knowledge and skills.
In order to promote the use of multiple assessment methods, SUNY Cortland’s teacher education program exposes students to the variety of available techniques – formative vs. summative, traditional vs. alternative, and quantitative vs. qualitative – as well as the relative advantages and weaknesses of each approach. For example, Popham (1999) warns against the use of standardized tests in assessing the quality of teaching and education, and Gardner (1983) criticizes paper-and-pencil tests as a means of measuring intelligence.

All teacher candidates at SUNY Cortland receive instruction in multiple and authentic assessment in their methods courses and have the opportunity to complete assignments demonstrating use of multiple assessments. Candidates’ ability to assess their students directly begins with the 100 hours of field experience and is reported in their journals. Candidates are further evaluated on their ability to assess their students during the culminating student teaching experience. The Student Teacher Evaluation Form has a question that is specific to the candidate’s knowledge of assessment strategies and ability to implement them. The cooperating teacher and the college supervisor complete this form at both the mid-quarter and the end of quarter points. Feedback is shared with the student teacher in a three-way conversation. Exemplars of K-12 student performance appear in the candidate’s portfolio.

Technology

Our candidates must demonstrate sufficient technology skills and the ability to integrate technology into classroom teaching/learning. Access to computers, the internet and e-mail has increased tremendously in the last decade. The gap between those who have computer access and those who do not is narrowing with the introduction of lower-cost computers and services, making them more accessible to those from lower income families and poorer school districts and therefore making digital infusion a realizable goal (Compaine, 2001).
The potential positive impact of technology and computers on learning and development is well substantiated (Papert, 1980), but effective computer instruction requires thoughtful guidance by educators. As Papert noted more than twenty years ago, “. . . true computer literacy is not just knowing how to make use of computers and computational ideas. It is knowing when it is appropriate to do so” (p. 155). According to Jonassen (1996), computer applications should serve as “mind tools,” which enhance learning by facilitating critical thinking and higher-order learning. Others such as Bowers (1995) argue that instruction in this area must stress historical perspectives of technology and science as they interact with cultural developments so that students understand their eventual impact on culture and the environment.  Given the dynamic nature of this field, it is certain that new learning and teaching approaches will be a key focus for educators (Compaine, 2001). As such, future teachers will need to know how and when to use computers, how to understand their potential in enhancing learning, and how to integrate computers and technology most effectively and appropriately into the curriculum.

At SUNY Cortland there are a number of requirements in place to ensure students’ technology competence. For example, at present the College is working to develop a common set of expectations for all students so as to meet the current SUNY-wide General Education requirement for Information Management. In addition, SUNY Cortland students must complete two writing intensive courses, one of which is in the major, for graduation. Writing intensive

(WI) courses require that students use technology for research in preparation of writing a 25-30 page term paper. This requirement represents the first step that teacher candidates take to demonstrate their information technology general skills.

The TEC is currently in discussion regarding a common set of technology performance outcomes for all teacher candidates, with discussion expected to continue in Spring 2003. In the meantime the TEC, in conjunction with Library technology staff, has undertaken pilot testing of candidates in various teacher education programs, including Social Studies, to determine adequacy of basic computer skills. Computer technology workshops for faculty and teacher candidates are offered regularly throughout the semester by Library staff. Topics include but are not limited to: PowerPoint, spreadsheet development, WebCT, database development, and TracDat.

The methods courses serve as the main source for fulfillment of technology performance outcomes in the content area. Candidates are expected to demonstrate use of technology in lesson planning, unit planning and classroom presentations. Examples include but are not limited to: the integration of presentation software, the development of web-based resources and the use of classroom management software. Prior to student teaching candidates receive training in identification and implementation of appropriate software in the field to be taught. Student teachers are also expected to demonstrate use of appropriate technology in classroom instruction and are evaluated by the cooperating teacher and the College supervisor. At the program exit level, candidates are required to submit a portfolio, with the understanding that future candidates within the next five years will be expected to produce electronic portfolios. The TEC has identified three programs – Physical Education, Adolescence Science Education, and Speech Pathology and Audiology—to participate in an iWebFolio pilot project. Candidates in these programs will have the opportunity to use this software, developed by NuVentive, to produce electronic portfolios for selected classes. Training for pilot faculty and candidates for this initiative will take place at the beginning of the Spring 2003 semester. A second electronic portfolio model is currently being used in the Thematic Methods Block for the Childhood Education Program.

V. Candidate Assessment

Teacher educators at SUNY Cortland view assessment both as a means of monitoring candidate progress and accountability and as a way to promote student learning.  Faculty are committed to investigating research-based assessment techniques and using multiple forms of assessment. Throughout the program candidates move toward a comprehensive understanding of assessment, both in their ability to apply assessment measures in the classroom and to perform their own self assessment in professional development.
*Note:  the original CF can be found at:


http://www.cortland.edu/ncate/conceptual%20framework.pdf
NCATE SUBCOMMITTEE ON TEACHER EDUCATION ASSESSMENT

SPRING 2010

Charge to the Committee:    The NCATE Subcommittee on Teacher Education Assessment  will be constituted to specifically address the following:

Develop a plan and system for the Teacher Education Unit to:


Establish fairness, accuracy and consistency of assessment procedures and unit operations.


regularly determine reliability, freedom from bias and validity of existing assessments.


Incorporate technology to support Unit and program assessments.

regularly examine the validity and utility of the data produced through assessments by which program modifications may be informed 

ensure that the Unit is using assessment results to improve student learning

routinely disseminate results of Unit assessments to the campus

Develop a plan to involve the greater professional community to regularly evaluate the capacity and effectiveness of our teacher education assessment system.

Create an annual schedule depicting routine Unit assessments and national reports.
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Department Offering the Course  

Course Number and Title  

 

 

 

 

 

 

 

Course Information:      Professor Information: 

Credit Hours:       Name of Instructor/Professor  

Semester/Year:      Phone: 

Location:       Office Location: 

Texts and Bibliographic Materials Required:    Office Hours: 

Resource Bibliography Upon which Course Is Based:  E-mail: 

 

 

 

Course Description: (same as catalog) 

 

 

Course Attendance Policy:  

 

 

Rationale/Goals/Objectives of the Course (Stated as St udent Outcomes) and How They 

Reflect Specific Components of Cortland’s Conceptual Framework:  

 

 

Evaluation of Student Performance (Include Grading Policy)  

 

 

Course Schedule and Activities  

 

 

Alignment with Conceptual Framework and Organizational Standards  

For appropriate assignments/activities within the syllabus, indicate in parentheses after 

the assignment/activity a) Organization and Standard that the task fulfills (e.g., ACEI, 

Standard 4; NSTA, Standard 2); and if applicable, the Conceptual Framework area  met 

(e.g., CF-Knowledge Base.) 
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TO:  Teacher Education Faculty, College Supervisors and Chairs  

 

FROM:  Elizabeth Davis-Russell, Provost and Vice President for Academic Affairs  

 

DATE:  July 2002 

 

RE:  Collection of Faculty Curriculum Vitae and Syllabi for NCATE  

 

 

As part of the preparation for the 2003 NCATE site visit, collection of syllabi and curriculum 

vitae will begin in the 2002 -2003 academic year. 

 

Syllabi:  Chairs, please notify your faculty that, beginning in Fall 2002, copies of syllabi for all 

pedagogy courses must be submitted to the Office of Teacher Certification and Accreditation.   

Department secretaries are requested to collect one hardcopy  and electronic copies or a disk of 

the syllabi and forward them to that office.  Syllabi will be compiled for review in the NC ATE 

Documents Room.   

 

Each syllabus should be in NCATE format, with reference to alignment with the Conceptual 

Framework and the program’s organizational standards.  A copy of the NCATE Syllabus 

Template is attached. Wording for the Conceptual Framework a lignment is included. 

 

Curriculum vitae:  In addition, both long and short (1 -2 pp.) versions of faculty curriculum vitae 

will be collected in Spring Semester 2003 for those faculty teaching pedagogy courses in a 

teacher education program.  A list of items  to be included in the abbreviated version is appended.   

 

Thank you. 
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CURRICULUM VITAE

1-2 PAGE VERSION

ITEMS TO INCLUDE

· State University of New York College at Cortland

· Name/Department/Rank/Initial Date of Appointment/Office Telephone Number/E-mail Address

· Educational Degrees

· Professional Experience

· Scholarly Activities (most recent)

· Major Accomplishments

· Service (include collaboration with schools)
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NCATE COURSE SYLLABUS TEMPLATE

Institution Title


Department Offering the Course


Course Number and Title


Course Information:





Professor Information:

Credit Hours:






Name of Instructor/Professor


Semester/Year:





Phone:


Location:






Office Location:


Texts and Bibliographic Materials Required:


Office Hours:


Resource Bibliography Upon which Course Is Based:
E-mail:


Course Description:
(same as catalog)


Course Attendance Policy:


Rationale/Goals/Objectives of the Course (Stated as Student Outcomes) and How They Reflect Specific Components of Cortland’s Conceptual Framework:


Evaluation of Student Performance (Include Grading Policy)


Course Schedule and Activities


Alignment with Conceptual Framework and Organizational Standards


For appropriate assignments/activities within the syllabus, indicate in parentheses after the assignment/activity a) Organization and Standard that the task fulfills (e.g., ACEI, Standard 4; NSTA, Standard 2); and if applicable, the Conceptual Framework area met (e.g., CF-Knowledge Base.)


For the Conceptual Framework, the following areas may be cited as appropriate:


· Liberal Learning


+Personal Responsibility


+Social Justice


+Global Understanding


· Teacher Education


+Knowledge Base


+Professional Standards


+Professional Commitments


+Assessment


+Technology


+Diversity


Example:   Assignment/activity listed followed by (NCSS, Standard 3; CF-Professional Standards) 


Include:


If you are a student with a disability and wish to request accommodations, please contact the Office of Student Disability Services located in B-40 Van Hoesen Hall or call (607) 753-2066 for an appointment.  Information regarding your disability will be treated in a confidential manner.  Because many accommodations require early planning, requests for accommodations should be made as early as possible.


NCATE Course Syllabus Template.7-19-02
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TO:  Teacher Education Faculty, College Supervisors and Chairs


FROM:  Elizabeth Davis-Russell, Provost and Vice President for Academic Affairs


DATE:  July 2002


RE:  Collection of Faculty Curriculum Vitae and Syllabi for NCATE


As part of the preparation for the 2003 NCATE site visit, collection of syllabi and curriculum vitae will begin in the 2002-2003 academic year.


Syllabi:  Chairs, please notify your faculty that, beginning in Fall 2002, copies of syllabi for all pedagogy courses must be submitted to the Office of Teacher Certification and Accreditation.  Department secretaries are requested to collect one hardcopy and electronic copies or a disk of the syllabi and forward them to that office.  Syllabi will be compiled for review in the NCATE Documents Room.  


Each syllabus should be in NCATE format, with reference to alignment with the Conceptual Framework and the program’s organizational standards.  A copy of the NCATE Syllabus Template is attached. Wording for the Conceptual Framework alignment is included.


Curriculum vitae:  In addition, both long and short (1-2 pp.) versions of faculty curriculum vitae will be collected in Spring Semester 2003 for those faculty teaching pedagogy courses in a teacher education program.  A list of items to be included in the abbreviated version is appended. 


Thank you.


pc:  Department Secretaries


CURRICULUM VITAE


1-2 PAGE VERSION


ITEMS TO INCLUDE


· State University of New York College at Cortland


· Name/Department/Rank/Initial Date of Appointment/Office Telephone Number/E-mail Address


· Educational Degrees


· Professional Experience


· Scholarly Activities (most recent)


· Major Accomplishments


· Service (include collaboration with schools)



