DRAFT

NCATE Executive Steering Committee

April 27, 2010
3:00pm – 4:30pm

Room B-111 Van Hoesen

MINUTES
Members Present:  J. Mosher, M. Barduhn, D. Farnsworth, A. Berg, R. Janke, G. Wood, M. Canfield, C. VanDerKarr, S. Cunningham, J. Cottone, B. Mattingly, S. Cohen
I.  Approve Meeting Agenda:  Approved without modification or addition.
II. Approve Meeting Minutes from April 13, 2010:  Approved with several typos noted for correction.  N.B.  Marley spoke with Jerry O’Callaghan about an Academic Integrity Statement but he indicated that it was not a college-wide statement so programs/departments are open to use whatever statement they like at this time.  
III. Old Business

a. Continuing Discussion on Issues related to the Webinar on Buff State/Standard 2; Creating a Collaborative and Innovative Data Model:  M. Barduhn, A. Berg-J. Cottone noted that he has been unable to access the webinar.  He will continue to try.  Marley reviewed the components of the Buff State Assessment System represented by their graphic as an exemplar of a system that was well designed and executed.  She reiterated that we really need to get moving on this issue of unit assessment and felt that perhaps the development of our our graphic identifying what we are currently doing for and with assessment data might be a good starting place for us.  She indicated that the sub-committee is making great strides with Standard 2 and although we are not as sophisticated as Buff State due to the amount of time we have been working with Taskstream, we are making progress.  Rena asked if we need to be dinged on Standard two before we can make progress toward the appointment of an Assessment Coordinator.  Marley indicated that it may not be the right time currently to pursue this appointment due to economic and staffing shortfalls.  Marley also mentioned the graduate survey as one means of unit wide assessment  and the need to begin discussion about how best to move forward with that.  We may need to electronically review that rather than in committee and have it ready for the TEC to act on at their next meeting in May.  The Standard 1 sub-committee has already looked at the instrument and made some minor modifications so they are on board with it.  We would like to finalize this survey before moving forward with our employer survey, as well.  The end graduate survey product is not what it would be if we had had two years to work on the development of the instrument but it will (or should) yield usable unit data, which we need to have.  The flow chart (BSEAS) from the Buff State Webinar was discussed and the various levels were looked at as a means of formalizing action planning toward the development of a SUNY Cortland flow chart tying it to our CF as an underlying philosophy guiding all that we do with assessment.  Marley asked for feedback with regard to the BESAS flow chart.  Dennis reviewed his conversations with Mary Todd at Buff State about helping us to think about how we might organize an appropriate hierarchy for TaskStream and some other resources that Mary may be able to provide to help us in this quest.  Amy spoke about some concerns that she has with regard to the cost of TS and continuing use when you look at other more economical systems such as BlackBoard.  Amy has a significant concern about the fact that we have really “lost” two years of service with TS because we have not used it effectively to date.  Bruce mentioned his belief that some provision might be worked out to replace the lost time, as has been the experience of other colleges (TaskStream demo).  Amy indicated that she does not believe this to be the case as our contract is different from those institutions.  It is still evolving.  It is mainly the LAT feature that is so costly.  She does feel that we can maintain the AMS feature.  Bruce made several points:  1)  we need to look at the larger issue of assessment, 2)   can our licenses be rolled over, 3)  we need to be mindful of the fact that programs that are currently not using TaskStream would be equally likely not to use blackboard either, so the issue here is really leadership, and 4)   is it good or bad that the portfolios follow the students beyond the college experience?  Amy met with TaskStream this morning and she is not certain we will be able to sustain the LAT feature due to cost, but there are also issues related to Blackboard.  Carol asked if we know how invested Childhood and other programs (English, Math, PE, etc.) are in the LAT feature at this time.  We need to have an assessment system that is designed well and will serve us well in the future.  Amy mentioned that TS is asking her whether we are ready to get busy creating our hierarchy and commencing use of the TaskStream features but from this conversation is does not appear to her that we are ready to begin as yet.  The hierarchy is not the problem but unit wide approach to assessment needs to be a more broad discussion.  Two other graphic representations of Assessment systems were looked at (Winthrop University and the University of Louisville) without generating much interest/excitement by the committee.  There was sentiment expressed that the development of a graphic would do little to actually get us moving forward with unit-wide assessment development.  It would be more productive to look at what data we collect, when we collect it, who receives it, who analyzes it, who makes the decisions resulting from the review of the data to improve programs and instruction, etc.       
b. Draft Charge for the TEC Assessment Committee:  M. Barduhn- Marley indicated that there are a few people who are coming forward indicating that they would be willing to serve on such a sub-committee.  Therefore, it is timely for us to act to make Assessment a permanent standing committee of the TEC while the issue is fresh in the minds of the voting members.  Marley noted that she has made one addition to the original charge indicating that exemplar documents should be reviewed.  How does everyone feel about perhaps the Standard 2 sub-committee becoming the Assessment Committee from the TEC once the NCATE process is complete for this cycle?  Merle feels that we really have more data than we realize that speak to the issue of having, using, and making decisions with the available data.  Sheila suggested that maybe we need to design our own graphic representation of what we actually do with data.  JoEllen feels that it would not be possible for a sub-committee of the TEC to accomplish many of the elements of the charge to the committee.  Bruce pointed out that the best model we have for an assessment committee is the GE Committee, and he feels we should take a closer look at how that committee is structured.  It may just be that the problem is we are too into the details.  It is a huge piece of work looking at it in general terms without looking at the nitty-gritty of how to task the committee.  Carol suggested that we may want to take a couple of days to hold a retreat (as was the case in the Buff State presentation) to identify the model that is feasible and reasonable.  John indicated that the President’s retreat is scheduled to address Middle States and NCATE so perhaps we should piggy-back off that opportunity to discuss unit assessment for the college during that venue.  We should also probably organize to identify people in certain roles to capture, analyze, interpret, data etc., as well as deciding what is important for us to measure.  How do we build on what’s already in place.  Marley asked for volunteers and Merle, Joy and Carol said they would be willing to work on organizing this retreat.  On a related topic Merle presented data on 40,000 STEs.  He presented a graph on reliability for ten items even though all ten items pretty much measure the same thing.  Reliability was fairly high at about 91.3%.  This was just to demonstrate that we do have data that are meaningful.  We will include this as an item on next week’s agenda.   
c. Update on the revision of the Conceptual Framework-J. Mosher-Tabled until the May 4, 2010 meeting.
d. Continuing Discussion on the SUNY Cortland Vitae and Syllabi Templates and Feedback from the Middle States Coordinator: Marley presented this to Ginny Levine and all is fine with her.  They also discussed the need to include the Syllabus Template in the College’s Curriculum Guide.  Marley informed the committee that she has also discussed this issue with the Provost, and he has asked that Dennis review the minutes from past TEC meetings to determine when the existing Template was approved for use.  More will follow on this topic.
e. NCATE Response to how we should represent our school placements in the IR (by majority percentage)-Dennis has made another attempt (the fourth over a three week period) to have a conference between representatives of the college and NCATE with regard to how we represent our student field experiences and placements (by actual placements or by percentage).  Unfortunately, we have yet to hear from NCATE that they are available to accommodate this conference.
f. Follow-up with regard to CTE Results being used for evidentiary support of Standard 5 elements:  B. Mattingly-Bruce indicated that the provost would still like to proceed with a vote on this issue but Bruce will be meeting with him once again on Thursday April 29, 2010 to continue the discussion.  The Provost has indicated that he would be willing to proceed on a vote of the TEC only (as opposed to the entire teacher education faculty), however.  If approved at the Thursday meeting, Bruce will modify the language for the ballot that he and Dennis worked on earlier this month.
g. Update on progress with Title II Report Card Preparation (due 4/30/10):  M. Barduhn, S. Cunningham-Our due date for the submission of Title II information is April 30, 2010.  Marley, Steve, Merle and a small committee continue to work out issues related to this new report card and will update the steering committee as needed.
h. Continuing Discussion on Draft Memo to Provost on The Appointment of an Assessment Coordinator:  All- Carol asked if what we were really looking for was a line or a part of a line.  Marley indicated that we were looking for at least a half time position but we can proceed however the committee would like.  It was clear from the discussion that there is no consensus on how we should proceed with this issue at present.  There needs to be a responsible individual who is on the assessment radar all the time and not just when accreditation is on the line.  We did recommend this in our institutional report submitted to the Provost in October of 2009, so it is not a new idea.  Perhaps we specifically need to say that we are looking for release time for a faculty member.  John believes that this position is important but he doesn’t necessarily feel that the approach is right.  We need to have broader discussions about assessment structures before moving forward.  He does not believe it will be well received. Bruce suggested a one hour conversation with the provost among administrative personnel to help us get out of the starting blocks with regard to assessment.  How much is available in the NCATE budget to support such a position?  Can we say this is so important that it would warrant spending money to get it?  No decision on this recommendation was reached.  Pending further discussion.
i. Report from Standing Sub-committee Chairs on readiness to write the first standard draft for the SUNY Cortland IR (due on 5/30/10):  Tabled until the 5/4, 2010 meeting of the Steering Committee
j. Advisory Board:  No substantive discussion was  noted. 

i. suggestions for membership

ii. Linking the Advisory Board into our work

IV.  New Business:  None
Dated 4-26-10

Conceptual Framework Working Draft*:  26 April 2010 4th version
11,091 characters!!!!!!
I. Our Vision for Teacher Education – SUNY Cortland’s vision for teacher education programs is shared by our faculty who appreciate Cortland’s historical commitment to teacher education and to program excellence. Teacher candidates are the focus of all our endeavors. SUNY Cortland is dedicated to developing candidates’ knowledge, integrity, professional standards and commitment to their future students and school community. Our vision is based on a set of common values related to teacher preparation.
The College:

-provides opportunities for candidates to “graduate with the knowledge, integrity, skills and compassion to excel as leaders, citizens, scholars, teachers and champions of excellence” (SUNY Cortland College vision 2010-2020);

-values the collective knowledge, skills and talents of its teaching community; 
-provides diverse learning experiences and quality instruction, based on best practices and a strong knowledge base;

-expects collaboration among liberal arts and professional members of the unit; 

-supports collaboration among members of the unit and professionals in public schools;

-expects faculty leadership in professional organizations;

-celebrates faculty commitment to lifelong learning and engagement in social issues.
II. Our Mission is congruent with the College mission and is framed by a fundamental commitment to liberal learning. Program curricula are based on a sound theoretical and empirical framework to provide candidates with knowledge and practical experiences necessary to become reflective and effective teachers. The unit prepares teachers to contribute to their profession, their communities and to the democratic development of society. 
III. Our Philosophy for teacher education is built upon a foundation of liberal learning and pedagogical knowledge and skills emphasizing personal responsibility, social justice and global understanding. Personal responsibility is addressed as candidates confront issues of integrity, ethics, commitment and moral choice. Social justice is addressed as candidates seek, through words and actions, full participation for all people in a global society. Global understanding is developed as candidates are exposed to multiple perspectives and a variety of school environments. They are prepared to teach immigrants and international students and to address the physical, emotional, and intellectual needs of a diverse and multicultural student population. The Cortland apple tree symbolizes our approach to teacher education (link) as detailed below. 
IV. Candidate Proficiencies and Knowledge Base – Our teacher education programs provide opportunities and experiences to help candidates develop the knowledge, skills, and dispositions required for effective teaching. The following thirteen proficiencies ensure that our teacher candidates will make a difference in the classroom and beyond:
• KNOWLEDGE BASE – Candidates will:  

1. Demonstrate a solid foundation in the arts and sciences;

2. Possess in-depth knowledge of the subject area to be taught;

3. Understand how students learn and develop;

4. Manage classrooms structured in a variety of ways to promote a safe learning environment;

5. Know and apply various disciplinary models to manage student behavior;

• Professional commitments – Candidates will:  

6. Promote parental involvement and collaborate with other staff, the community, higher education, other agencies, and cultural institutions, as well as parents and other care givers, for the benefit of students;

7. Continue to develop professionally as reflective practitioners who are committed to ongoing scholarly inquiry;

• Standards – Candidates will: 

8. Integrate curriculum among disciplines, and balance historical and contemporary research, theory, and practice;

9. Demonstrate good moral character;

• Diversity -- Candidates will:
10. Apply a variety of teaching strategies to develop a positive teaching-learning environment where all students are encouraged to achieve their highest potential;

11. Foster understanding of and respect for individuals’ abilities, disabilities and diversity of variations of ethnicity, culture, language, gender, age, class, and sexual orientation;

• Assessment – Candidates will:  

12. Use multiple and authentic forms of assessment to analyze teaching and student learning and to plan curriculum and instruction to meet the needs of individual students;  

• Technology – Candidates will:  

13. Demonstrate sufficient technology skills and the ability to integrate technology into classroom teaching/learning.

These outcomes align with national, state, institutional and SPA standards (see Crosswalk). The narrative below explains how faculty based them on existing research and best practice.

• Knowledge Base

Candidates demonstrate a solid foundation in the arts and sciences. Our philosophical commitment to a  foundation in the arts and sciences in our teacher education programs can be traced to John Dewey’s (1916, 1938) stance that the liberal arts connect the growth of democracy and sound educational practice. Candidates must acquire a broad foundation in the arts and sciences as well as  critically analyze that knowledge and recognize its often contested nature (e.g., Banks, 1999; Apple, 2004; Nieto and Bode, 2008).

Candidates possess in-depth knowledge of the subject area to be taught. Alongside pedagogical knowledge, teachers’ subject matter knowledge has consistently related positively with student achievement (e.g., Monk, 1994; Darling-Hammond and Youngs, 2002).

Candidates understand how students learn and develop. Candidates acquire understanding of a broad range of historical and contemporary developmental and learning theories in order to select appropriate pedagogical strategies and materials to support students’ cognitive, social, physical and emotional growth (Darling-Hammond, 1998); Gardner, 1993; Piaget, 1970; Vygotsky, 1978).

Candidates manage classrooms structured in a variety of ways to promote a safe and orderly environment for learning and to teach the skills of living responsibly in society. The skills and attitudes students learn are powerfully related to the nature of the society. Democracies give great power to citizens; responsible citizenship is built in some part through what students learn from teachers’ approach to classroom management and discipline. Candidates must understand the theoretical perspectives and practical applications of the range of humanistic and behavioristic management/discipline models. 

• Professional Commitments
Candidates promote parental involvement and collaborate with other staff, the community, higher education, other agencies, and cultural institutions as well as parents and other caregivers for the benefit of students. Research demonstrates that family involvement in schools has an especially positive impact on student achievement (cf., Fan & Chen, 2001).  Teachers, college faculty and community members should collaborate to design effective and up-to-date curriculum for teacher education programs (Goodlad, 1990; Darling-Hammond, 2006).

Candidates continue to develop professionally as reflective practitioners who are committed to ongoing scholarly inquiry. Technical skills, knowledge, behavior and ethical and political judgments are critical components of reflective thought and effective teaching (Zeichner & Liston, 1996). The reflective practitioner (Schon, 1983) keeps abreast of current research and technology in the field. The reflective practitioner constantly reads, researches, analyzes and questions issues in the profession (Berliner & Biddle, 1995). 

• Standards

Our candidates integrate curriculum among disciplines and balance historical and contemporary research, theory, and practice. Candidates’ understanding of the social, historical, and philosophical context of education informs their critical analysis of existing theory and practice. When learning is disconnected from a meaningful context, student engagement in the process is minimized. Candidates link knowledge across areas of study to help students make connections. Benefits include increased learning, motivation, ability to apply concepts and utilize higher-order thinking, comfort and constructive behavior.Candidates demonstrate good moral character. Candidates learn to educate for character as well as for intellect. They embody the highest ethical standards in establishing and maintaining a psychologically and socially safe, respectful, and supportive environment where all children can learn (Noddings, 2002).

• Diversity

Candidates apply a variety of teaching strategies to develop a positive teaching-learning environment where all students are encouraged to achieve their highest potential.  Candidates utilize a variety of strategies  to address the individual needs of students in the diverse classroom (Bruner, 1960; Gardner, 1993). 

Candidates must foster understanding of and respect for individuals’ abilities, disabilities and diversity of variations of ethnicity, culture, language, gender, age, class, and sexual orientation. Respect for diversity is one of the most central tenets of social justice.  Many factors  contribute to children’s “difference,” including social class (e.g., Kozol, 1991), culture (e.g., Heath, 1983), gender (e.g., Gilligan, 1982), disability status (e.g., Mercer & Mercer, 1998), linguistic variation (e.g., Delpit, 1995), and sexual orientation (e.g., Nieto, 2000) are significant, as well.  Candidates must transcend simple recognition and “tolerance” of differences, promoting respect and appreciation for those differences among humans. 

• Assessment

Candidates use multiple and authentic forms of assessment to analyze teaching and student learning and to plan curriculum and instruction to meet the needs of individual students. Evaluation serves as a basis to improve learning and instruction and includes a variety of evaluation techniques. Meaningful evaluative data is best yielded through both formative and summative assessments grounded in authentic performance (Wiggins & McTighe, 1998). 

• Technology

Candidates demonstrate sufficient technology skills and the ability to integrate technology into classroom teaching/learning. The  positive impact of technology on learning and development is well substantiated (Papert, 1980), but effective instruction requires thoughtful guidance. Candidates must know how and when to use and integrate technology effectively and appropriately (Compaine, 2001). 
V. Candidate Assessment

Key transition point assessments address teacher candidate knowledge, skills, and dispositions. Candidates in initial programs are assessed at: program application, completion of field work, student teaching eligibility, student teaching, program completion, and post-graduation. Candidates in advanced programs are assessed at: program application, candidacy, practicum eligibility, practicum completion, culminating project, post-graduation. *The original CF can be found at:


http://www.cortland.edu/ncate/conceptual%20framework.pdf
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Charge to the Committee:    The NCATE Subcommittee on Teacher Education Assessment  will be 

constituted to specifically address the following:  

 

Develop a plan and system for the Teacher Educat ion Unit to regularly and systematically compile, 

aggregate, summarize, analyze, and report publically for the purpose of improving candidate 

performance, program quality and unit operations all assessment data.”    

 review unit assessment systems from NCATE accredited exemplar institutions  

 Establish fairness, accuracy and consiste ncy of assessment procedures and unit 

operations. 

 Periodically determine reliability, freedom from bias and validity of existing 

assessments. 

 Incorporate technology to support Unit and program assessments.  

 regularly examine the validity and utility of the  data produced through assessments by 

which program modifications may be informed   

 ensure that the Unit is using assessment results to improve student learning  

 routinely disseminate results of Unit assessments to the campus  

Develop a plan to involve the gre ater professional community to regularly evaluate the capacity and 

effectiveness of our teacher education assessment system.  

Create an annual schedule depicting routine Unit assessments and national reports.  

 

 

 

 

 

 

 Act of 1973.  If you are a student with a disability and wish to request accommodations, please contact the Office of Student Disability Services located in Van Hoesen Hall or call 753-2066 for an appointment.  Because many accommodations require early planning, requests for accommodations should be made as soon as possible.

OPTIONAL STATEMENTS

Teacher Education Candidacy:  If during your enrollment at SUNY Cortland you are convicted of a crime and/or have any judicial or academic integrity violations, you must notify your School’s associate dean at once.  Failure to do so may result in your dismissal from the teacher education program.  Failure to provide truthful information may result in your dismissal from the teacher education program and may result in academic dishonesty charges (Source:  SUNY Cortland Teacher Education application).

Academic Integrity Statement:  “Students in this course are expected to abide by the guidelines on academic dishonesty that are found in chapter 340 of the SUNY Cortland College Handbook (http://www.cortland.edu/president/handbook.pdf).  As stated in these guidelines, any instance of plagiarism, cheating on examinations or other forms of academic dishonesty will be punished, most likely by the receipt of a failing grade for this course and possible dismissal from the College.  The primary means for enforcing the course’s policy on academic dishonesty will be a Web-based plagiarism detection service to which you will be required to submit all of the papers you write for this course.
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CURRICULUM VITAE 

1-2 PAGE VERSION 

ITEMS TO INCLUDE 

 

 State University of New York College at Cortland  

 

 Name/Department/Rank/Initial Date of Appointment/Office Telephone Number/E -mail Address 

 

 Educational Degrees 

 

 Professional Experience 

 

 Scholarly Activities (most recent) 

 

 Major Accomplishments 

 

 Service (include collaboration with schools and K -12 Experience) 
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From: NCATE Executive Steering Committee  

Date: May 1, 2010 

Re: Appointment of an Assessment Coordinator to the Teacher Education Unit  

In October, 2009 a committee representing teacher education across all three schools at the 

college prepared and submitted for your review a series of recommendations derived from the 

perceived needs of the Unit in meeting reaccreditation requirements through the National 

Council for Accreditation of Teacher Education.  

One of the recommendations suggest ed that it would be in the best interest of the Teacher 

Education Unit to appoint an Assessment Coordinator  who would work closely with SUNY 

Cortland teacher preparation programs in order to create a culture of assessment, 

accountability and evidence refle cting best practices in candidate assessment, institutional 

capacity and strength, and assessment of P -12 student learning.  Additionally, emphasis would 

be placed on accuracy, fairness and consistency of assessments and the use of  rubrics to ensure 

these qualities. 

At the December 1, 2009 meeting of the Teacher Education Council, assessment was identified 

as the Council’s highest priority  and , in the short term, it was decided that the teacher 

education unit should compile a handbook of all of our present assessment needs by the end of 

the Spring 2010 semester.   

Having a well articulated and comprehensive Teacher Education Assessment plan with 

systematic and routine reports at regular intervals is critical to our success as a teacher 

education unit, as well as in securing reaccreditation of our Teacher Education Programs 

through NCATE.    

As envisioned, the role of Teacher Education Unit Assessment Coordinator would be 

multifaceted.  The Assessment Coordinator would  work closely with the Assistant Provost,  the 

Teacher Education Coordinator, and the Information Technology representative to  manage the 

development and implementation  of a comprehensive program of assessment for the purpose 

of unit improvements in accordance with  reaccreditation requirements and  in support of 

institutional effectiveness.  The  proposed coordinator would chair the Teacher Education 

Council Standing Committee on Assessment and work with faculty, staff, and administrators to 

develop and refine unit-wide assessments.  The Assessment Coordinator would provide 

ongoing support for assessment activities, assist with the analysis of assessment methods and 


results and coordinate reports for internal and external purposes with an emphasis on program improvement as a result of periodic review of the data derived from such assessment activities.

These things being considered, it is the recommendation of the NCATE Executive Steering Committee that you appoint a Teacher Education Unit Assessment Coordinator by June 1, 2010.

Buff State Focused Visit on Standard II

1.  Public Education Data Sources:

NYS Public Education Personnel Master File

NYSED public data

NYSED public school statistics

NYSED standard statistical runs

NYS Tcert guidelines

NYS Testing and Accountability Reporting Tool

NYS Invent. Reg. Programs

Title II Historical Reports

Urban Rural School Codes

USDA NY Fact Sheets

2.  Unit Level Services in Taskstream AMS

A.  Unit aggregated Workspaces

Timeline for sharedrive to have unit assessment data posted: UAC grabs data, sends out program reports and prepares unit reports

B. Focused visit exhibits

Unit Assessment Plan

Unit Assessment Findings

Unit Assessment Action Plan

Unit Assessment Status Report

1).Employer Survey

a. Cover letter

b. Postcard reminder

c. Second reminder letter

d. Alignment with conceptual framework

2).Unit Assessment of Candidate Dispositions



a.
Evaluator Training Protocol/Procedure on Dispositions



b.
TEU Dispositions Motion



c.
Unit Dispositions Alignment with Conceptual Framework



d.
Unit Disposition OPSCAN form



e.
Disposition Report Form at Checkpoint #2



f.
Disposition Report Form at Checkpoint #5



g. 
Candidate Self Report on Dispositions



h. 
Evaluator Report on Dispositions, Pedagogical Knowledge and Skills



i.
Dispositions Faculty Evaluation of Dispositions

3). Unit Alumni Survey

4). Unit Direct Response Folio

5).BANNER reports


a.
TEU by gender


b. 
TEU by ethnicity


c.
Enrollment Trends


d. 
NYSTCE reports (scores and subscores for each candidate)


e.
grades below C in Unit


f.
Petitions in the Unit


g.
grades for the Unit


h.
Probation report for Unit


i.
Suspension/dismissal report for Unit


j.
Academic Warning report for Unit


K.
Program completers for the Unit


l.
Exit survey of candidates (includes faculty cleaned data so no confidentiality will be breached).

Unit Complaint Procedure

Teacher Education Unit Assessment System:

Data Collection

Report & Review
Decision & Action Planning
Improvement            
LAT


AMS



AMS



AMS




Teacher Ed Unit





Instruction & Design




SUNY






Curriculum




SPA reports





Expectations




Academic Affairs




Opportunities




OIRA






Services




Educational Programs




Resource Allocation




External Partners




Priorities











Unit operations/mgt

^^^^^^^^^^^^^CONCEPTUAL FRAMEWORK^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^

Unit assessment for Each component of the conceptual framework look across program assessments, e.g. Content in a) CHD, b_ISE, etc. across all programs.

Management of Operations Reports:

a. Middle states

b. Strategic plans

c. Process of strategic plan development

d. Curriculum and Assessment Fall  newsletter report

e. Directory of policy statements

f. Affirmative action reports

g. Operational plan for technology 2009-2015

h. Equity and Diversity Policies

i. College Assessment Plan

1. Student SOS survey

2. Admitted student survey

3. NSSE survey

4. Advising survey

5. GE assessment

6. Faculty survey of student engagement

7. Writing intensive assessment

8. Assessment of critical thinking survey

9. Consortium of student retention data

10. College learning assessment

j. Supporting documentation

1. Crime stats annual report

2. Carnegie survey of teaching and learning

3. Credits delivered by school

4. Title III Math Grant summer project report

5. IPEDS 2009

6. Budget and expenditure report

7. NYSED 2—9 update on initiatives

8. Volunteer and service learning courses 2—9

9. Teacher Supply and Demand 2008

10. PEDS report 2008

11. Professional Education Data System 2008 report

12. Senate academic planning committee report

13. Petitions analysis summary08-09

Supportive documentation:

SUNY Guidance and Agreements:

k. SUNY Master Plan

l. SUNY New Vision

m. SUNY Teacher Preparation Program Policy 

n. SUNY-wide Policies and Procedures

o. SUNY Report of the Provost’s Advisory council on Teacher Education

p. SUNY Research Foundation Annual report

q. SUNY Research Foundation budget by campus. 2008.pdf

r. TEU SHarepoint Worksite

s. TEU Website Performance Statistics

t. NCATE Review Site

u. Career Development Education Job Listing

Teacher Education Unit Documentation

1. BANNER codes for TEU

2. Teacher Education Faculty 2009=10

3. \

AC TION PLANS FROM DATA DRIVEN DECISION MAKING

1. Adopt TASKSTREAM AMS unit wide

2. Create 27 work spaces SPA report

3. Write AMS implementation plan

4. Create and distribute AMS workspaces

5. Build each program site: targets, Spa standards, curriculum map frames, mission statements, unit and program assessment plans, action plan formats, map learning outcomes

6. Create andemplyfile naming convention

7. Gather unit assessment data via opscan;create SPSS files and analyze data; disaggregate and post unit assessment and program assessment data.

8. Write and post unit assessment data summaries for all unit findings; post additional program support and documentation

9.  Train faculty: orientation, enrollment, discussion, posting documents, action planning.

10. Format and load Unit aggregated data workspace.

11. Fix demographics to allow reports to reflect dual majors.

12. Double check enrollment trend numbers to include candidate names.

13. Request LAT toAMS migration/reporting permissions including associations for each assessment point person; training.

14. Create training materials and personalize by department.

15. Allow natural enrollment rather than coordinator enrollment by faculty

16. Follow up on AMS participation goals; report progress.

17. Assessment retreats:  one item asked all faculty and candidates to receive unit assessment summary data.

18. Create TEU Assessment shared drive.

19. Create post baccalaureate completion assessment point inBANNER.

20. Finalize program code lists for all BANNER reports.

21. Explore and schedule reports to be generated for PEDS,, NCATE Annual and Title II reporting.

22. TEU Assessment Coordinator to provide draft candidate lists for Title II report.

23. Collaborate with consultant Marilyn Feldman.

24. Develop format for all unit summaries.

25. Review and revamp PAC:  create invitation for membership and send; create by-laws for PAC; create specialized enrollment for PAC and train/orient them to new system.

26. Update all NCATErequired IR tables for Unit review.

27. Update all faculty data.

28. Develop TEU website.

29. Request monitoring statistics for website, review and generate summary reports.

30. Introduce and train new rubric to guide unit re reliability and validity of assessments

31. Deliver and design new unit training workshops; provide dept. training/orientation as requested.

32. Make decisions/clarify assessment procedures for technology tool use.

33. Reevaluate Cortland TEC assessment system using unit rubric adopted from James Madison U.

34. Update Assessment Foundations handbook.

35. Revisit reliability statistics to determine if wording of select items should be improved.

36. Regular publication of SUNY Cortland Education Assysment System bulletin.

37. Develop faculty resource program for LAT and enroll all faculty as authors.

38. LAT is problematic in downloading raw data to conduct fairness, reliability and validity studies to improve instruments, etc.

39. NCATE suggested they gather and represent anecdotes detailing the journey, how the process and system have shifted the intangible shifts and changes as a result of this system and professional collab oration for decision-making.

40. Have TASKSTREAM come and evaluate our assessment system and suggest improvements.

41. Suggestions from Advisory Committee for assessment system.

42. School faculty may want to review performance histories for students they accept into their classrooms.

43. Developed curriculum map of each course within programs mapped to the 7 conceptual framework areas.  Courses on left, .cf across top; maps have 3 keyed response possibilities for each cell, R, P, I.

44. Assigned program assessment point people for each program to work with the assessment coordinator.  She has four workshops every semester and two retreats a semester on assessment. 

45. Mary Todd is the assessment coordinator and they have a TaskStream coordinator, XXX.

46. Have a Center for Urban and Rural Education,

47. Teacher certification office is a service to the Unit,
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CURRICULUM VITAE


1-2 PAGE VERSION


ITEMS TO INCLUDE


· State University of New York College at Cortland


· Name/Department/Rank/Initial Date of Appointment/Office Telephone Number/E-mail Address


· Educational Degrees


· Professional Experience


· Scholarly Activities (most recent)


· Major Accomplishments


· Service (include collaboration with schools and K-12 Experience)
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NCATE SUBCOMMITTEE ON TEACHER EDUCATION ASSESSMENT


SPRING 2010


Charge to the Committee:    The NCATE Subcommittee on Teacher Education Assessment  will be constituted to specifically address the following:


Develop a plan and system for the Teacher Education Unit to regularly and systematically compile, aggregate, summarize, analyze, and report publically for the purpose of improving candidate performance, program quality and unit operations all assessment data.”  


· review unit assessment systems from NCATE accredited exemplar institutions


· Establish fairness, accuracy and consistency of assessment procedures and unit operations.


· Periodically determine reliability, freedom from bias and validity of existing assessments.


· Incorporate technology to support Unit and program assessments.


· regularly examine the validity and utility of the data produced through assessments by which program modifications may be informed 


· ensure that the Unit is using assessment results to improve student learning


· routinely disseminate results of Unit assessments to the campus


Develop a plan to involve the greater professional community to regularly evaluate the capacity and effectiveness of our teacher education assessment system.


Create an annual schedule depicting routine Unit assessments and national reports.
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To:
Mark Prus, Provost

From:
NCATE Executive Steering Committee


Date:
May 1, 2010


Re:
Appointment of an Assessment Coordinator to the Teacher Education Unit


In October, 2009 a committee representing teacher education across all three schools at the college prepared and submitted for your review a series of recommendations derived from the perceived needs of the Unit in meeting reaccreditation requirements through the National Council for Accreditation of Teacher Education.


One of the recommendations suggested that it would be in the best interest of the Teacher Education Unit to appoint an Assessment Coordinator who would work closely with SUNY Cortland teacher preparation programs in order to create a culture of assessment, accountability and evidence reflecting best practices in candidate assessment, institutional capacity and strength, and assessment of P-12 student learning.  Additionally, emphasis would be placed on accuracy, fairness and consistency of assessments and the use of rubrics to ensure these qualities.


At the December 1, 2009 meeting of the Teacher Education Council, assessment was identified as the Council’s highest priority and , in the short term, it was decided that the teacher education unit should compile a handbook of all of our present assessment needs by the end of the Spring 2010 semester. 

Having a well articulated and comprehensive Teacher Education Assessment plan with systematic and routine reports at regular intervals is critical to our success as a teacher education unit, as well as in securing reaccreditation of our Teacher Education Programs through NCATE.   


As envisioned, the role of Teacher Education Unit Assessment Coordinator would be multifaceted.  The Assessment Coordinator would work closely with the Assistant Provost, the Teacher Education Coordinator, and the Information Technology representative to manage the development and implementation of a comprehensive program of assessment for the purpose of unit improvements in accordance with reaccreditation requirements and in support of institutional effectiveness.  The proposed coordinator would chair the Teacher Education Council Standing Committee on Assessment and work with faculty, staff, and administrators to develop and refine unit-wide assessments.  The Assessment Coordinator would provide ongoing support for assessment activities, assist with the analysis of assessment methods and results and coordinate reports for internal and external purposes with an emphasis on program improvement as a result of periodic review of the data derived from such assessment activities.

These things being considered, it is the recommendation of the NCATE Executive Steering Committee that you appoint a Teacher Education Unit Assessment Coordinator by June 1, 2010.
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CORTLAND COURSE SYLLABUS TEMPLATE

Institution Title


Department Offering the Course


Course Number and Title


Course Information:





Professor Information:

Credit Hours:






Name of Instructor/Professor


Semester/Year:





Phone:


Location:






Office Location:


Texts and Bibliographic Materials Required:


Office Hours:


Resource Bibliography Upon which Course Is Based:
E-mail:


Course Description:
(same as catalog)


Course Attendance Policy:


Rationale/Goals/Objectives of the Course (Stated as Student Outcomes) and How They Reflect Specific Components of Cortland’s Conceptual Framework:


Evaluation of Student Performance (Include Grading Policy)


Course Schedule and Activities


Alignment with Conceptual Framework and Organizational Standards


For appropriate assignments/activities within the syllabus, indicate in parentheses after the assignment/activity a) Organization and Standard that the task fulfills (e.g., ACEI, Standard 4; NSTA, Standard 2); and if applicable, the Conceptual Framework area met (e.g., CF-Knowledge Base.)


Disability Statement:  SUNY Cortland is committed to upholding and maintaining all aspects of the federal Americans with Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 1973.  If you are a student with a disability and wish to request accommodations, please contact the Office of Student Disability Services located in Van Hoesen Hall or call 753-2066 for an appointment.  Because many accommodations require early planning, requests for accommodations should be made as soon as possible.


OPTIONAL STATEMENTS


Teacher Education Candidacy:  If during your enrollment at SUNY Cortland you are convicted of a crime and/or have any judicial or academic integrity violations, you must notify your School’s associate dean at once.  Failure to do so may result in your dismissal from the teacher education program.  Failure to provide truthful information may result in your dismissal from the teacher education program and may result in academic dishonesty charges (Source:  SUNY Cortland Teacher Education application).


Academic Integrity Statement:  “Students in this course are expected to abide by the guidelines on academic dishonesty that are found in chapter 340 of the SUNY Cortland College Handbook (http://www.cortland.edu/president/handbook.pdf).  As stated in these guidelines, any instance of plagiarism, cheating on examinations or other forms of academic dishonesty will be punished, most likely by the receipt of a failing grade for this course and possible dismissal from the College.  The primary means for enforcing the course’s policy on academic dishonesty will be a Web-based plagiarism detection service to which you will be required to submit all of the papers you write for this course.
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